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Tennessee has formally moved to a Response to Instruction and Intervention model (RTI²). RTI² is 
a framework for teaching and learning. A key component of RTI² is that all children receive high 
quality curriculum and instruction in the general education classroom (Tier l). Another component 
of RTI² is that the school conducts universal screenings. Universal screenings review the 
performance and progress of all students through brief assessments. Universal screenings help 
schools identify students who may need more support or other types of instruction. 
 
As a result of universal screenings, students may be identified as needing targeted intervention 
(Tier ll) in addition to the high-quality instruction they are receiving in Tier l. Research based 
interventions are used to support students in the area(s) in which they are struggling. Research 
based interventions are teaching strategies or methods that have been proven effective in helping 
children learn. 
 
Another key component of RTI² is progress monitoring. Progress monitoring is a way for teachers 
to take a snapshot of how children are doing on a specific skill. It shows how well the intervention 
is working. It includes formal and informal assessments. Progress monitoring helps determine 
whether an intervention is successful or needs to be changed. This information is shared with 
parents on a regular basis. 
 
When progress monitoring indicates that the intervention is no longer needed, the child continues 
to receive support from the general education curriculum (Tier I). When progress monitoring shows 
that a child is not responding to the intervention, another approach or intervention may be tried. If 
a higher level of support is needed, students may be given more intense intervention that further 
focuses on the supporting skills they need to be successful learners (Tier lll). Students who do not 
respond to Tier III interventions may be referred for special education. 
 
Jackson-Madison County School System is committed to helping all children succeed. We have 
many ways to help children who are struggling to learn and who need additional supports to be 
successful. Response to Instruction and Intervention (RTI²) is a systematic and strategic form of 
support for ALL students. 
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At a Glance: School Level RTI2 Support Team Assignment of Roles and Responsibilities 
Name(s) Roles Responsibilities 

 Principal/Designee Establish and maintain school-level procedures 
and timelines for instruction and intervention; 
assessment protocols; fidelity monitoring; and 
guidelines for assessing, planning, and delivering 
appropriate professional development. He/she 
appoints or selects a school-level RTI2 chair/facilitator 
and a team of representatives from the 
school level. 

 Chair/Facilitator Establish procedures for instruction and 
intervention practices; assessment protocols; 
monitoring and reporting assessment data; 
fidelity monitoring; and guidelines for assessing, 
planning, and delivering appropriate professional 
development. 

 Instructional Coach Critique established procedures for successful 
delivery of instruction and intervention for reading, 
English/language arts, writing, and mathematics; 
provides ongoing professional development and 
coaching for the successful achievement of 
all students. 

 Classroom  Teachers 
• Elementary 
• English/language 

arts 
• Mathematics 
• Other 

Interpret established school-level procedures to 
deliver high quality instruction and intervention; 
follow implementation guidelines for administering 
and analyzing appropriate assessments; 
delivering instruction and intervention with high 
levels of fidelity; and participating in assessing, 
planning, and attending/facilitating in appropriate 
professional development sessions for the 
purpose of ensuring success for all students. 

 Specialists 
• School 

Psychologist 
• Special Education 
• Speech/Language 
• Others 

Help critique established procedures for 
delivering high quality instruction and 
intervention and make appropriate 
recommendations for successful 
implementation. 

 School Counselor Assist with instructional planning according to 
academic ability using analysis of appropriate 
assessments; consults with teacher/students to 
ensure delivery of high-quality 
instruction/intervention; participates 
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  in appropriate professional development to ensure 
instructional consistency; facilitates administration 
of assessments for accurate decision making to 
ensure success for all 
students. 

 Teacher of English 
Learners (ELL) 

Serve students whose native language is not 
English; delivers an appropriate program to teach 
English; delivers high quality instruction and 
intervention; participates in appropriate 
professional development to ensure instructional 
consistency; facilitates administration of 
assessments for accurate decision making to 
ensure success for all 
students. 

 Parents Represent parental concerns and provide 
informative feedback for communication and 
support. To help parents understand purpose 
and strengthen parental involvement in the RTI2 

process. To establish 
effective reporting of progress to parents. 
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o School Psychologist 
 

The school psychologist school level representative serves as the primary consultant to 
school administration in reviewing research and literature for best practice RTI 
implementation. The school psychologist plans and conducts professional development 
for implementation (e.g., training in evidence-based instructional interventions, 
evaluating student progress, etc.). The school psychologist consults with school based 
teams to integrate and interpret multiple sources of assessment data in order to make 
appropriate data based decisions. The school psychologist collaborates with school 
based teams to ensure fidelity of research based interventions. 

 
o Special Education 

The special education teacher representative follows the established standards and 
protocols necessary for following through with eligibility requirements when making 
appropriate special education referrals for special education services. He/she guides the 
School RTI2 Support Team to recognize the importance of understanding and following 
the procedures for maintaining the fidelity of instruction and intervention. The school 
special education teacher leads colleagues in following standards for determining 
eligibility; re-evaluations; transfers; and data-based decision making procedures. 

 
o Speech/Language Pathologist 

The speech/language pathologist follows the established standards and protocols 
necessary for supporting eligibility decisions when making appropriate special education 
referrals for special education services. He/she guides the School RTI2 Support Team to 
recognize the importance of understanding and following the procedures for 
maintaining the fidelity of instruction and intervention. The speech/language 
pathologist leads colleagues in following standards for determining eligibility; re- 
evaluations; transfers; and data-based decision making  procedures. 

 
o Others 

The School Level RTI2 Support Team may also include a school counselor, interventionist, 
etc. 

 
School Counselor 
The school counselor provides students with direction for instructional planning in accordance 
to individual academic ability in CCSS through the analysis of appropriate assessments in 
English/language arts, mathematics, and writing. The school counselor serves as a consultant to 
ensure that students receive high quality instruction and when necessary, appropriate 
interventions to improve student performance. He/she assists to participate in professional 
development opportunities for understanding instructional consistency and protocols for 
facilitating the administration and analysis of appropriate assessments. He/she participates in 
ongoing professional development to assess, plan, facilitate and follow up with professional 
practice to assure accurate decision making for placing students in appropriate high-quality 
targeted instruction and intervention for the success of all students. 



 

Response to Instruction and Intervention (RTI2) Essentials 

Universal Screening and Progress Monitoring 

Jackson-Madison County Schools will utilize AIMSweb® to universal screen students in grades 
K-11. This screener will be administered three times for Fall, Winter and Spring results. As 
indicated by the screener, we will assess student needs for Tier II and Tier III intervention. For 
the students that receive Tier II and Tier III intervention, progress monitoring will occur a 
minimum of every _two weeks_. 

 
 
AIMSweb® 

AIMSweb® is a tool that provides a framework for RTI and multi-tiered instruction. It is a 
completely web-based solution for universal screening, progress monitoring, and data 
management for Grades K-12. AIMSweb® provides guidance to administrators and teachers 
based on accurate, continuous, and direct student assessment. It contains Curriculum-Based 
Measures (CBM) of reading and math performance for grades K-12. Assessments include Early 
Literacy, Reading, Early Numeracy, Mathematics, Spelling and Writing. They’re compatible 
with any curriculum or set of standards, including Tennessee’s State Standards. AIMSweb® 
generates real-time reports at the student, class, grade, district, and state levels that provide 
actionable data to help schools determine RTI. It also provides a full range of support, training, 
and professional development services. 

 
Jackson-Madison County Schools has selected the following programs as our district-wide 
Tier II and Tier III initiatives: 

Math Intervention Programs 

Do the Math for Grades K-5 

Created by Marilyn Burns, Do The Math offers comprehensive teacher support and high-quality 
instruction to help students develop the skills they need to compute with accuracy and efficiency, 
the number sense they need to reason, and the ability to apply their skills and reasoning to solve 
problems. Do The Math contains thirteen modules that are basic skills focused on addition, 
subtraction, multiplication, division, and fractions. 

Math 180 for Grades 6-8 

MATH 180, is a revolutionary math intervention program designed to address the needs of 
struggling students, building students' confidence with the basic mathematics skills and 
accelerating their progress to algebra. MATH 180 is a comprehensive system of curriculum, 
instruction, assessment, and professional development designed to equip older struggling 
students with the knowledge, reasoning, and confidence to thrive in algebra. 



 

Reading Intervention Programs 

Reading Mastery for Grades K-5 

Reading Mastery is a complete basal reading program that uses the Direct Instruction method to 
help students master essential decoding and comprehension skills. The program places particular 
emphasis on teaching thinking skills and helping students acquire background knowledge. 
Program materials include fully scripted lessons to guide teachers through carefully constructed 
instructional steps - modeling new content, providing guided practice, offering individualized 
practice and applying skills. Teachers assess student performance throughout the program, and 
struggling students receive practice through remedial exercises. Each level of the program 
typically spans one academic year. A typical 30- to 45-minute lesson includes seven to nine short 
activities encompassing multiple strands of content including: phonemic awareness, letter-sound 
correspondence, sounding out of words, word recognition, vocabulary, oral reading fluency, 
comprehension. 

Read 180 Next Generation for Grades 6-8 

READ 180 is a research-based reading intervention program that is based on a blended 
instructional model that includes whole-group instruction and three small-group rotations, 
adaptive software, differentiated instruction, and independent reading. It is designed to support 
educators while helping struggling readers meet the rigorous expectations of the new standards 
and experience success on the new assessments. 



 

 

OVERVIEW OF RTI2 
 
 
INTRODUCTION 

The RTI2 Framework is a model that promotes recommended practices for an integrated system 
connecting general and special education by the use of high-quality, scientifically research-based 
instruction and intervention. 

It is a 3-Tier model that provides an ongoing process of instruction and interventions that allow students to 
make progress at all levels, particularly those students who are struggling or advancing. 

The Tennessee RTI2 Model represents the goal of what an RTI2 model will look like. When Tier I 
instruction is functioning well, it should meet the needs of 80 to 85% of the student population. Only 10- 
15% of the student population should need Tier II interventions and only 3 – 5% should need Tier III 
interventions. 

 
 
School RTI2 Teams 

 
1. School teams can be comprised, but not limited to the following: school administrator, data coach, 

guidance counselor, general education teacher, special education teacher, school psychologist, 
speech/language therapist and ELL teacher (as needed). 

 
2. Teams meet every 4 – 5 weeks and to review the data from the universal screener as well as the 

Tier II and Tier III data. The team assists with changes/modifications of the intervention plan as 
well as provide support to the teachers in the building. 

 
Universal Screening 

 
1. AimsWeb is used as the universal screening measure. 
2. ALL students are screened 3 times a year – fall, winter and spring 
3. This benchmark screener identifies students who are performing significantly below grade level 

expectations. Benchmark testing will also be used to track each student’s progress and rate of 
improvement over time. 

4. The State of TN model (using national norms) has the following cut scores: 
a. Students scoring 25% or higher remain in Tier I 
b. Students scoring between the 11th and 24th  % go to Tier II 
c. Students scoring at the 10th% or lower go to Tier III 

5. If a school has a large number of students falling below national norms, a school team may use 
relative norms to guide the selection of intervention groups. This MUST be approved by the 
Central Office. Using relative norms to serve students that are most-at-risk when all at-risk 
students cannot be served. 



Tier I 
 

 

 

1. All students receive Tier I instruction within the regular classroom. All students receive standard- 
based, on-grade level instruction. 

2. Fidelity is monitored using the TEAM evaluation process. There is no additional fidelity monitoring 
or record keeping required for the RTI2 process in Tier I. 

3. Vision and hearing screenings are completed on all students prior to moving out of Tier I. 
 
Tier II 

 
1. Skill deficits addressed that are addressed in Tier II: 

a. Basic Reading Skills 
b. Reading Fluency 
c. Reading Comprehension 
d. Math Calculation 
e. Math Reasoning 
f. Written Expression 
g. Language 

2. Additional testing to determine the specific skills deficit is needed. For example, if a young student is 
struggling to read, additional testing may be needed to determine if the deficit is phonemic 
awareness, consonant sounds, vowel sounds, blends, etc. 

3. Intensive research based interventions in a specific skill deficit(s) are provided for students in 
ADDITION to the Tier I instruction daily for a minimum of 30 minutes. 

4. These interventions are provided by trained personnel in a small group setting. 
a. K-5 ratio of 1:5 
b. 6-12 ratio of 1:6 

5. Progress monitoring using AimsWeb must be done at least every other week. However, weekly 
progress monitoring is best practice and highly recommended. 

6. Progress monitoring using AimsWebs is administered at the student’s instructional level and will be 
used to evaluate the effectiveness of the intervention. 

7. Each student’s data, including the student’s rate of improvement (ROI) and other data points will be 
reviewed by the school team every 4 – 5 weeks to determine progress. If the student’s ROI and 
other data points indicate that intervention is not successful, the team will revise the plan, changing 
the intervention. 

8. Students typically remain in Tier II for a minimum of 12 weeks. A minimum of 13 to 15 data points 
are needed. 

9. Prior to recommending a student move from Tier II to Tier III it is recommended that at least three 
different interventions be implemented. 

10. Three fidelity checks insure that the interventions are appropriate and being implemented with 
integrity. 

11. The Decision-Tree form determines if a student needs to move from Tier II to Tier III. 



Tier III 
 

 

 

1. Tier III intervention is designed to assist students who have not responded to Tier II interventions 
OR whose skill deficits are extremely delayed and the school RTI2 team has determined that the 
student should immediately begin Tier III. 

2. These intensive research based interventions in a specific skill deficit(s) are provided for students 
in ADDITION to the Tier I instruction. They are provided daily for a minimum of 45 minutes. 

3. Tier III interventions are provided by a trained personnel in a smaller group setting than Tier II and 
are more intensive. 

a. K-5 ratio of 1 to 3 
b. 6-8 ratio of 1 to 6 
c. 9-12 ratio of 1 to 12 

4. Progress monitoring using AimsWeb must be done at least every other week. However, weekly 
progress monitoring is best practice and highly recommended. 

5. Progress monitoring using AimsWebs is administered at the student’s instructional level and will be 
used to evaluate the effectiveness of the intervention. 

6. Each student’s data, including the student’s rate of improvement (ROI) and other data points will be 
reviewed by the school team every 4 – 5 weeks to determine progress. If the student’s ROI and 
other data points indicate that intervention is not successful, the team will revise the plan, changing 
the intervention. 

7. Prior to recommending a student be referred for special education evaluation it is recommended 
that at least three different interventions be implemented. 

8. Students are typically in Tier III for 15 weeks. A minimum of 7 data points are needed. 
9. If the student has scored below the 10th percentile and is at least one and a half grade levels 

behind, the RTI2 school team can determine that the student go directly into Tier III. In that case 
the student will be in Tier III interventions for 13 weeks with a minimum of 7 data points. 

10. Five fidelity checks insure that the interventions are appropriate and being implemented with 
integrity. 

11. The Referral Decision-Tree form determines if a student needs to be referred for a special 
education evaluation. 

 
 
Special Education Referral 

 
1. A referral for special education evaluation can be pursued after Tier II and Tier III have been 

implemented and the student has not made adequate progress, as determined by the school data 
team. 

2. The Referral Decision Tree form is completed. 
3. The school data team submits the referral packet to the school psychologist or speech language 

therapist for additional review. A copy of the referral packet is attached to this manual. 
4. The school DOES NOT generate an initial permission to test form. 
5. The school psychologist or speech language therapist will provide the RTI2 school team with the 

completed Initial Consent for Evaluation. 



 

 

 
Glossary of Terms 

 
Basic Reading (Skills)- Basic reading skills include the ability to identify and manipulate 
individual sounds in language; to identify printed letters and their associated sounds; to 
decode written language. 

 
Benchmark- Short term or long-term assessment goal used to indicate grade level 
expectations during a specific grade level and at a specific time period {e.g., fall, winter, 
spring). 

 
Certifying Specialist- An assessment professional that is involved in the evaluation of a 
student for the purpose of determining eligibility for  special education services. 
Certifying specialists may include school psychologists, speech/language pathologists, 
occupational therapists, physical therapists, etc. 

 
Curriculum Based Measurement (CBM}- A system for on-going monitoring of student 
progress through a specific curriculum. Through the use of CBM assessments, teachers 
assess students' academic performance on a regular basis with very brief tests. Results 
are used to determine wheti1er students are progressing appropriately from the core 
(Tier I) instructional program and to build more effective programs for the students 
who do not benefit adequately from core (Tier I) instruction. 

 
Common Core State Standards (CCSS)- Curricular standards developed to strengthen 
the knowledge and skills in English Language Arts and Mathematics to prepare students 
to become college and career ready. These standards define the knowledge and skills 
students are required to possess in entry-level, credit-bearing, academic college 
courses, technical institutes, and in workforce training programs. They are based on the 
most current national and international standards, with the intention of providing 
students a competitive advantage in the global economy. This state-led effort is 
coordinated by the National Governors Association Center for Best Practices (NGA 
Center) and the Council of Chief State School Officers (CCSSO). In Tennessee, the 
decision to adopt Common Core State Standards was made by the governor and the 
State Board of Education. On July 30, 2010; the State Board of Education passed 
Common Core State Standards adoption unanimously. The Tennessee legislature, all 136 
local education agencies and local boards of education committed to the 
implementation of College and Career Ready Standards through the Race to the Top 
Application and Grant Award  

 
Comprehension (Reading)- The ability to understand and make meaning of text. 

 
Comprehensive Evaluation- Assessments that are completed for the purpose of 
determining eligibility for special education services. Components of the evaluation are 



 

 

 
chosen based on the referral and are specific to the Tennessee State eligibility standards 
for the suspected disability or disabilities. 

 
Core Curriculum/Instruction (Tier I Instruction)- Grade level instruction provided to all 
students in the regular education classroom. Core instruction often includes various 
instructional orientations to include whole class, small-differentiated groups, 
collaborative, and individual opportunities for learning. Core instruction is targeted to 
meet the diverse needs of all learners. Materials and lesson protocols used from the 
core program are based on current data and are designed to meet the needs of all 
students. The Common Core State Standards (CCSS) for English Language Arts (ELA) and 
Mathematics will be used for Tier I instruction. 

 
Data-Based Decision Making- Data-based decision making is the process of using 
appropriate data collected to inform and drive each instructional decision. 

 
Diagnostic Evaluation/ Assessment- Standardized assessments designed to assess the 
extent to which students are on track to master grade level standards and to determine 
individual strengths and concerns of skills. Diagnostic assessments may also provide 
evidence of curricular strengths and needs in particular skill areas.  

 
Differentiated Instruction (Differentiation)- Targeted instruction provided to meet the 
needs of students. Instruction includes diverse avenues to learn the skills and content to 
process, construct, extend, generalize, or make sense of ideas. Furthermore, 
differentiation will develop learning opportunities so all students within a classroom will 
learn effectively, regardless of differences in student progress, interests, and needs. 

 
Direct Instruction-  Direct instruction is an instructional approach that utilizes explicit 
and structured teaching routines. A teacher using direct instruction models, explains, 
and guides the students through xtended practice of a skill or concept until mastery is 
achieved. The lessons are fast paced, students are academically engaged, and teachers 
are enthusiastically delivering instruction. Direct instruction is appropriate  instruction 
for all learners, all five components of reading, and in all settings (whole group, small 
group, and one-on-one). 

 
Duration- The length of time intervention is provided a student as indicated by 
benchmark and progress monitoring assessment results. 

 
Early Intervention- Specialized instruction specifically designed to target skill deficits 
and provide appropriate instruction to meet the needs of students. Intervention is 
provided early in order to prevent future learning disabilities or present academic 
performance deficits with the goal of maintaining grade-level or above grade-level 
performance. 



 

 

 
English Language Arts (ELA)- Common Core State Standards in English Language Arts 
that includes teaching, learning, and mastery of skills to appropriately build and possess 
the strong foundational skills of reading; read various types of texts to include literature, 
fictional, informational and technical texts and media technology; write and speak for 
different purposes and to various audiences; and to have full command and use of 
appropriate language. 

 
English Language Learner (EU)- A student who through testing and other means is 
found to have some difficulty speaking, reading, and/or writing in English. 

 
Enrichment- Enrichment activities expand on students' learning in ways that may differ 
from the strategies used during Tier I instruction. They often are interactive and project- 
focused. They enhance a student's education by bringing new concepts to light or by 
using old concepts in new ways to deepen students' understanding. These activities are 
designed to be interesting, challenging, and impart knowledge. They should allow 
students to apply knowledge and skills learned in Tier I to real-life experiences. 

 
Evidence Based Intervention- Interventions that have been tested and have 
demonstrated success with a particular group of students. This means that the research 
results are reliable and valid. As a result, the research shows there is reasonable 
evidence to indicate the program or strategies will result in academic gains when used 
appropriately. 

 
Explicit Instruction- Instruction that involves direct, face-to-face teaching that is highly 
structured, focused on specific learning outcomes, and based on a high level of student 
and teacher interaction. It involves explanation, demonstration, and practice with topics 
being taught in a logical order. Another characteristic of explicit teaching is modeling 
skills, thinking, and behaviors. This also involves the teacher thinking out loud when 
working through problems and demonstrating processes for students. 

 
Fidelity- The extent to which the prescribed instruction or intervention plan is executed. 
Fidelity includes addressing the deficit area, using the type of intervention prescribed, 
maintaining an appropriate group size, length of session, etc. 

 
Fidelity Monitoring- The systematic monitoring by a responsible instructional leader 
(i.e. principal, instructional coach) to determine the extent to which the delivery of 
instruction or an intervention adheres to the protocols or program models originally 
developed. Fidelity monitoring has increasing significance for evaluation and treatment 
effectiveness. The fidelity of implementation per intervention and instruction should be 
assessed throughout the process as per the guidelines in the manual. 

 
Flexible grouping/small groups- A basic strategy for grouping students for the purpose 
of providing targeted instruction to meet the needs of student groups. Grouping 
provides the opportunity for students to work together  in a variety of ways, and in a 



 

 

 
number of arrangements. Groupings may be whole class, small groups, individual, and 
partners, teacher-led or student-led and are commensurate to instructional activities, 
learning goals, and student needs. Flexible grouping provides the opportunity for 
student groups to change based on the changing needs of students, as indicated in 
benchmark and progressing monitoring assessments. 

 
Reading (fluency)- Reading fluency refers to the ability to read words accurately, 
quickly, and effortlessly. Moreover, fluency skills include the ability to read with 
appropriate expression and intonation (prosody). Reading fluency is the ability to read 
with sufficient accuracy and rate to support comprehension. Reading fluency applies to 
accurately reading on-level fiction, prose, and poetry with expression through repeated 
reading. Non-fiction and technical reading passages generally requires a slower more 
thoughtful level of reading rate to support comprehension. Reading fluency can also be 
the rate at which young students demonstrate and name their conceptual 
understanding of letter-sound correspondence, alphabetic knowledge, and reading 
nonsense words, sight words, sentences, and texts. 

 
Math (fluency)- Mathematical fluency is the ability to make sense of problems and/or 
patterns and structure and to proficiently calculate and accurately find appropriate 
solution paths to identify, solve, and find reasonable explanations. Mathematical 
fluency can also be the rate at which young students demonstrate and name their 
conceptual understanding of numerals, counting, naming numerals, and addition, 
subtraction, multiplication, and division facts. 

 
Focused Assessment- A focused assessment is a prescribed measure used to evaluate a 
particular skill area to determine levels of performance. 

 
Formative Assessment- Quality instruction includes assessments during instruction to 
provide the information needed to effectively direct and target teaching and learning as 
it occurs. Formative assessments enable the teacher to push instruction toward the 
targeted goals to ensure mastery of intended outcomes. 

 
Frequency- The number, proportion, or percentage of items in a particular set of data.  

 
General Education- The program of education that students receive based on state 
standards that are evaluated by the annual state educational standards tests. 

 
Grade Level Content Expectations- The Grade Level Content Expectations build from 
the Common Core State Standards. Reflecting best practices and current research, they 
provide a set of clear and rigorous expectations for students and provide teachers with 
clearly defined statements of what students should know and be able to do as they 
progress through school. 



 

 

 
 

Highly-trained personnel- Teachers adequately trained to deliver the selected 
instruction as intended, that is, with fidelity to design. 

 
Hybrid intervention- A hybrid approach within an RTI model combines methods of a 
problem-solving and a standard protocol approach. 

 
Implementation Integrity- The extent to which core instruction and intervention 
materials are used as intended by the author/publisher. lmplementati9n integrity also 
includes the prescribed amount of time and the frequency required for the treatment to 
yield its best results. 

 
Individuals with Disabilities Education Act (IDEA)- As reauthorized in 2004 ensure 
services to children with disabilities throughout the nation. IDEA governs how states and 
public agencies provide early intervention, special education and related services to 
more than 6.5 million eligible infants, toddlers, children and youth with disabilities. 
Infants and toddlers with disabilities (birth-2) and their families receive early 
intervention services under IDEA Part C. Children and youth (ages 3-21) receive special 
education and related services under IDEA Part B. (Reference: Ed.gov, United States 
Department of Education) 

 
Intense (intensity)- The measure of strength by which instruction or intervention is 
delivered. Intensive academic and/or behavioral interventions are characterized by their 
increased focus for students who fail to respond to less intensive forms of instruction. 
Intensity can be increased through many dimensions including length, frequency, and 
duration of implementation. 

 
Intervention- Support at the school level for students performing below grade-level 
expectations. Educational professionals determine academic intervention needs of 
students (determined by ongoing data), determine methods for dealing with academic 
issues, and - most important - monitor on an ongoing basis whether these methods are 
resulting in increased student learning and achievement: 

 
Interventionist- An educator trained to deliver a prescribed intervention with fidelity. 
This may include a general education teacher, special education teacher, trained 
teaching assistant, or intervention specialist. 

 
Intervention kit/materials- A research-based curriculum designed to target specific 
instructional needs With varying intensity. 

 
LEA- Local Education Agency- A public board of education or other public authority 
legally constituted within a state for either administrative control or direction of, or to 
perform a service function for, public elementary schools or secondary schools in a city, 
county, township, school district, or other political subdivision of a state, or for a 



 

 

a 

 

combination of school districts or counties that is recognized in a state as an 
administrative agency for its public elementary schools or secondary schools.  

 
Manipulatives- Any object that allows students to explore an idea in an active, hands-on 
approach. Manipulatives include anything that can be manipulated to include counters, 
blocks, shapes, toys, letter tiles, etc. 

 
Math (Mathematics/Mathematical) Calculation- The knowledge and retrieval of facts 
and the application of procedural knowledge in calculation. 

 
Math (Mathematics/Mathematical) Problem Solving- Involves using mathematical 
computation skills, language, reasoning, reading, and visual-spatial skills in solving 
problems; applying mathematical knowledge at the conceptual level. 

 
Multi-Sensory- Multi-sensory teaching and learning is simultaneously visual, auditory, 
and kinesthetic-tactile to enhance memory and learning. Links are consistently made 
between the visual (what we see) auditory (what we hear), and kinesthetic-tactile (what 
we feel) pathways in learning to read, spell, reason, count, and compute. 

 
Nonsense Word Fluency (NWF}- A standardized assessment of consonant-vowel- 
consonant and vowel-consonant nonsense words that are individually administered to 
assess letter/sound relationships and blending (and/or segmenting) of phonetic sounds 
(e.g., fim, nen, sig). 

 
Other Health Impairment (OHi)- Other Health Impairment means having limited 
strength, vitality or alertness, including a heightened alertness to environmental stimuli, 
that results in limited alertness with respect to the educational environment, that is due 
to chronic or acute health problems such as asthma, Attention Deficit Hyperactivity 
Disorder, diabetes, epilepsy, heart condition, hemophilia, lead poisoning, leukemia, 
nephritis, rheumatic fever, sickle cell anemia; and Tourette's Syndrome that adversely 
affects a child's educational performance. A child is "Other Health Impaired" who has 
chronic or acute health problems that require specially designed instruction due to: 1) 
impaired organizational or work skills; 2) inability to manage or complete tasks; 3) 
excessive health related absenteeism; or 4) medications that affect cognitive 
functioning. 

 
Oral Reading Fluency (ORF)- A standardized reading measure of accuracy and fluency 
with connected text or passages, usually measured beginning mid-first grade through 
sixth grade. 

 
Phoneme Segmentation Fluency (PSF)-A standardized measure of a student's ability to 
segment three and four phoneme words into individual phonemes fluently, for example 
the examiner says "bat'' and the student says /b/ /a/ /t/. PSF is usually measured mid- 
kindergarten through the spring of first grade. 



 

 

 
 
 

Phonemic Awareness- The ability to hear, think about, identify and manipulate the 
individual sounds (phonemes) in spoken words. 

 
Phonics- Phonics refers to a systematic approach of teaching letters (and combinations 
of letters) and their corresponding speech sounds. Phonics begins with the alphabetic 
principle: language is comprised of words made up of letters that represent sounds. 

 
Phonological Awareness- Phonological awareness is a broad skill that includes 
identifying and manipulating units of oral language - parts such as words, syllables, and 
onsets and rimes. Children who have phonological awareness are able to identify and 
make oral rhymes, can clap out the number of syllables in a word, and can recognize 
words with the same initial sounds like "money" and "mother." (Reference: Reading 
Rockets) 

 
Probe- When using Curriculum-Based Measurement (CBM), the instructor administers a 
brief, timed assessment or "probes" made up of academic material taken from grade- 
level curriculum. 

 
Progress Monitoring- Progress monitoring is used to assess students' academic 
performance, to quantify a student rate of improvement or responsiveness to 
instruction, and to evaluate the effectiveness of instruction. Progress monitoring can be 
implemented with individual students or an entire class. 

 
Prescriptive Intervention- An intervention specifically targeted to meet the instructional 
needs of the student. 

 
Prevention- The practice of providing additional assistance in any academic area to 
prevent students from falling behind. 

 
Problem-Solving Approach within RTI- Within RTI, a problem-solving approach is used 
to tailor an intervention to an individual student. It typically has four stages: problem 
identification, analysis of problem, intervention planning, and response to intervention 
evaluated (PAIR). 

 
Professional Development (PD)- Continuous targeted research-based instruction for 
sch.ool professionals and staff to improve learning outcomes for students and meet 
goals of the adult learner, class, school and/or district. The purpose of PD should be to 
provide educators with current research concerning best practices for teaching and 
learning 

 
Rate of Improvement (ROI)- The expected rate of improvement on progress monitoring 
assessments .is the number of units of measure (e.g., words read correctly [wrc], correct 
responses, correct digits) a child has made per week since the beginning ofthe 



 

 

 
intervention. To discover this rate, teachers should divide the total number of units 
gained by the number of weeks that have elapsed. The ROI is compared to the 
improvement of a typical peer to determine adequate progress. 

 
Reliable- Reliability refers to the consistency with which a tool classifies students from 
one administration to the next. A tool is considered reliable if it produces the same 
results when administering the test under different conditions, at different times, or 
using different forms of the test. 

 
Research-Based Instruction/Intervention- A research-based instructional practice or 
intervention is one found to be reliable, trustworthy, and valid based on evidence to 
suggest that when the program is used with a particular group of students, the student 
can be expected to make adequate gains in achievement. Ongoing documentation and 
analysis of student outcomes helps to define effective practice. 

 
Scaffold- Scaffolding is an instructional technique in which the teacher breaks a complex 
task into smaller tasks, models the desired learning strategy or task, provides support as 
students learn the task, and then gradually shifts responsibility to the students. In this 
manner, a teacher enables students to accomplish as much of a task as possible without 
assistance. 

 
School Psychologist- School psychologists help children and youth succeed 
academically, socially, behaviorally, and emotionally. They collaborate with educators, 
parents, and other professionals to create safe, healthy, and supportive learning 
environments that strengthen connections between home, school, and the community 
for all students. School psychologists are highly-trained in both psychology and 
education, completing a minimum of a specialist-level degree program. This training 
emphasizes preparation in mental health and educational interventions, child 
development, learning, behavior, motivation, curriculum and instruction, assessment, 
consultation, collaboration, school law, and systems. School psychologists must be 
certified and/or licensed by the state in which they work. For more information, go to 
nasponline.org. 

 
Scientifically-Based Research- Scientifically-based research involves the application of 
rigorous, systematic, and objective procedures to obtain reliable and valid knowledge 
relevant to education activities and programs and includes research that: 

 
• Employs systematic, empirical methods that draw on observation or experiment; 
• Involves rigorous data analyses that are adequate to test the stated hypotheses 

and justify the general conclusions drawn; 
• Relies on measurements or observational methods that provide reliable and 

valid data across evaluators and observers, across multiple measurements and 
observations, and across studies by the same or different investigators; 



 

 

 
• Is evaluated using experimental or quasi-experimental designs in which 

individuals, entities, programs, or activities are assigned to different conditions 
and with appropriate controls to evaluate the effects of the condition of interest, 
with a preference for random-assignment experiments, or other designs to the 
extent that those designs contain within-condition or across-condition  controls; 

• Ensures that experimental studies are presented in sufficient detail and clarity to 
allow for replication or, at a minimum, offer the opportunity to build 
systematically on their findings; and 

• Has been accepted by a peer-reviewed journal or approved by a panel of 
independent experts through a comparably rigorous, objective, and scientific 
review. 

 
Screening- A quick checklist, survey or probe used to provide an initial general indicator 
of levels of performance. Screenings may also include diagnostic assessments to gain 
more information about a student's academic strengths and/or areas of  concern. 

 
Special Education- The most intensive interventions and specially designed instruction 
to meet the unique needs of students identified with an educational disability. This term 
may include related services such as speech/language or occupational therapy 
depending on student needs. 

 
Specific Learning Disability- The term Specific Learning Disability means a disorder in 
one or more of the basic psychological processes involved in understanding or in using 
language, spoken or written, which may manifest itself in the imperfect ability to listen, 
think, speak, read, write, spell, or do mathematical calculations, and that adversely 
affects a child's educational performance. Such term includes conditions such as 
perceptual disabilities (e.g., visual processing), brain injury that is not caused by an 
external physical force, minimal brain dysfunction, dyslexia, and developmental aphasia. 
Specific Learning Disability does not include a learning problem that is primarily the 
result of Visual Impairment; Hearing Impairment; Orthopedic Impairment; Intellectual 
Disability; Emotional Disturbance; Limited English Proficiency; or, Environmental or 
Cultural Disadvantage. Specific Learning Disabilities may be identified in the following 
areas: Basic Reading, Reading Fluency, Reading Comprehension, Math Calculation, Math 
Problem Solving, Written Expression, Oral Expression, and/or Listening Comprehension. 

 
Specific Measurable Outcome- The statement of a single, specific desired result from an 
intervention. To be measureable, the outcome should be expressed in observable and 
quantifiable terms (i.e., Johnny will demonstrate mastery of grade-level basic math 
calculation skills as measured by a score of 85% or better on the end-of-the unit test on 
numerical operations). 

 
Standard protocol intervention- Standard protocol intervention relies on the same, 
empirically validated intervention for all students with similar academic or behavioral 
needs. Standard protocol interventions facilitate quality control. 



 

 

 
 

Standardized Assessment- An assessment test that is developed using standard 
procedures and is then administered and scored in a consistent manner for all test 
takers. 

 
Summative Assessment- Summative assessment is a form of evaluation used to 
describe the effectiveness of an instructional program or intervention, that is, whether 
the intervention had the desired effect. With summative assessment, student learning is 
typically assessed at the end of a course of study or annually (at the end of a grade).  

 
Survey-Level Assessment- A process of determining the·most basic skill area deficit and 
which skill/instructional level a student·has mastered. It rs effective in determining 
appropriate, realistic goals for a student and helps identify the specific deficit in order to 
determine accurate rate of improvement and growth. 

 
Systematic- Systematic instruction refers to a carefully planned sequence for 
instruction, similar to a builder's blueprint for a house. A blueprint is carefully thought 
out and designed before building materials are gathered and construction begins. The 
plan for systematic instruction is carefully thought out, strategic, and designed before 
activities and lessons are developed. Systematic instruction is clearly linked within, as 
well as across the five major areas of reading instruction (phonemic awareness, phonics, 
fluency, vocabulary, and comprehension). For systematic instruction, lessons build on 
previously taught information, from simple to complex, with clear, concise student 
objectives that·are driven by ongoing assessment. Students are provided appropriate 
practice opportunities, which directly reflect instruction. 

 
Trend line or trajectory- A straight line that connects a series of results from 
assessments on a graph used to help determine progress toward intended target.  

 
Universal Screening/Screener- An LEA must administer a nationally normed, skills-based 
universal screener. A universal screener is a brief screening assessment of academic 
skills (i.e. basic reading skills, reading fluency, reading comprehension, math calculation, 
math problem solving, written expression) administered to ALL students to determine 
whether students demonstrate the skills necessary to achieve grade level standards.  
Universal screening reveals which students are performing at or above the level 
considered necessary for achieving long-term success (general outcome measures). This 
data can also serve as a benchmark for measuring the improvement of a group, class, 
grade, school or district. Furthermore, universal screening can be used to identify 
students in need of further interverition due to identified skill deficits. A more precise 
assessment may be needed to determine a student's specific area(s) of deficit before 
beginning an intervention. 

 
Valid- Validity refers to the extent to which a tool accurately measures the underlying 
construct that it is intended to measure. 



 

 

 
 
 

Written Expression- Involves basic writing skills (transcription) and generational skills 
(composition). Transcription:  difficulty producing letters, words, spelling; 
Composition: difficulty with word. and text fluency, sentence construction, genre- 
specific discourse structures, planning processes, and reviewing and revising processes.  



 

 

Web Resources for Research-based Interventions 
 

http://www.interventioncentral.org Intervention Central free tools  and resources to help 
school staff and parents promote positive classroom behaviors and foster effective learning for all 
children and youth in grades K-12.

 
http://www.fcrr.org/for-educators/ The Florida Center for Reading Research provides a 
selection of resources and materials for children in preschool through 1st grade. 

 

https://www.msu.edu/course/cep/886/ This site features intervention ideas to improve reading 
comprehension, writing and math skills. 

 

http://www.gosbr.net/ “Scientifically Based Research" contains interventions that target 
reading, math, and writing. 
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Tier I 
 
 



 

 

Tier I: 
Prevention: Effective Reading and Math Instruction in the Classroom by the Classroom 

Teacher 
 

Tier I is the first layer of prevention. It should be the focus of instruction, providing a 
strong foundation, striving to meet the needs of all students. During Tier I, all students receive 
research-based, high quality, general education instruction. Effective instruction should meet the 
needs of 80-85% of the students. If at least 80% of the students are not meeting grade-level 
standards, the core curriculum, as well as the delivery of instruction, should be evaluated and 
adjustments should be made. 

Classroom teachers should use flexible, small groups and target specific skills in reading, 
writing and mathematics. They should be provided with tools and training including: research- 
based reading and mathematics programs, scientifically research-based and aligned to grade level 
standards. In Tier I, the classroom teacher will gather data, identify areas of strength and 
weaknesses, and attempt additional instructional and/or behavioral strategies/modifications with 
students. 

Ongoing assessment is used for all students, aligned with grade-level instruction, and done 
continuously throughout the year. This creates a cycle of: teach, assess, monitor and adjust. 
A universal screening will occur three times a year (fall, spring, and winter). AIMSweb is the 
universal screener that is used in JMCSS. This benchmark screener identifies students who are 
performing significantly below grade level expectations. Benchmark testing will also be used to 
track each student’s progress and rate of improvement over time. If a school has a large number 
of students falling below national norms, a school team may use relative norms to guide the 
selection of intervention groups. This must be approved by the Central Office. 

Interventions are delivered to the full class. Information will be gathered by benchmark 
data, parents, previous teachers, school counselor, etc. During this period, the teacher may 
consult informally with other school staff or from within the PLC group to seek possible 
strategies for use with the student. During Tier I, students have access to the core curriculum 
with accommodations and modifications to assist the student in becoming successful. Students 
are referred to the RTI team if academic concerns persist and the student does not demonstrate 
progress in the classroom. 

Progress monitoring in Tier I is a way for teachers to take a snapshot of how children are 
doing on a specific skill. It shows how well the intervention is working. When progress 
monitoring indicates that intervention is no longer needed, the student continues to receive 
support from the general education curriculum (Tier I). When progress monitoring shows the 
student is not responding to intervention, another approach to intervention may be tried. Specific 
instructional times are required for Tier I. Fidelity is monitored using the TEAM evaluation 
process. There is not additional fidelity monitoring or record keeping required for the RTI2 
process in Tier I. Additionally, vision and hearing screenings are completed on all students prior 
to moving out of Tier I. 

 
Tier I Instruction in K-5 English Language Arts: 

 
The 90-minute reading block in K-5 should contain roughly 30 minutes of whole group 

instruction. This time may be non-consecutive. Whole group instruction may include such 
activities as: close reading, shared reading, interactive read-alouds, mini-lessons, and share time 



 

 

(reflective learning using speaking and listening standards). The 90-minute reading block should 
also contain approximately 60 minutes of small group instruction. Teachers should meet with 3-4 
small groups daily. Each small group should contain no more than 6-8 students, and should meet 
for approximately 15-20 minutes. The small groups should be teacher-led, flexible, and 
differentiated. Flexible grouping is a basic strategy for differentiating instruction that allows 
students to work together in a variety of ways, and in a number of arrangements. Groupings may 
be whole group, small group, partners, individual, teacher-led or student-led, and depend on 
instructional activities, learning goals, and student needs. Flexible grouping provides for the 
changing needs of students, as shown in assessment data. 

 
Tier I Instruction in K-2 Mathematics: 

 
Instruction in Grades K-2 should have a strong hands-on, multi-sensory emphasis, with 

high levels of student verbal interaction and engagement. Tier I instruction in mathematics 
should be uninterrupted for 60 minutes in Kindergarten and grade 1 and 75 minutes in grade 2. 
Students should receive regular, systematic direct instruction from the teachers. The teacher 
should demonstrate problem-solving strategies, provide models for different representations of 
mathematical concepts, and develop the students’ mathematical vocabulary. Students should 
spend time in small groups of 3-5 students discussing and sharing ideas on a regular basis. 
Students can explore mathematical ideas together and listen to other students’ ideas as they begin 
to develop mathematical reasoning and arguments. Small group time can also be stations set up 
for students to work individually or collectively on specific skills according to the needs of the 
students as determined by the teacher through frequent formative assessment data. It is 
recommended that the teacher work to interact with as many groups as possible daily and have 
contact with individual students at least every other day. Students should also engage 
productively in whole class discussion facilitated by the teacher where they can share ideas and 
demonstrate their reasoning to the class. Students will learn how to present their ideas, as well as 
listen to and learn from others in a respectful manner. 

 
K-2 Minimum Recommended Instructional Times: 

 
Tier 1 Kindergarten First Second 
ELA 150 minutes daily 150 minutes daily 150 minutes daily 

Mathematics 60 minutes daily 60 minutes daily 75 minutes daily 

*It is strongly recommended that 90-minutes of the 150 minute ELA Tier I instruction be 
uninterrupted. 

Tier I Instruction in 3-5 Mathematics: 

Instruction in Grades 3-5 should have a strong hands-on, multi-sensory emphasis, with high levels 
of student verbal interaction and engagement. Research indicates that students continue to “learn to read in 
Grades 3-5 as they now “read to learn, “particularly in social studies, science, and mathematics curricula. 
Students should be given time to discuss and compare ideas with peers along with the opportunity to revise 
their own thinking. Research indicates that students should frequently engage in cognitively demanding 
tasks with the opportunity to explore and make sense of mathematical concepts. Teachers in grades 3-5 
should move students toward a balance of conceptual understanding, procedural fluency, and application in 



 

 

mathematics. Teachers should strive for a balance in the types of tasks and materials used and how time is 
spent in direct instruction, individual think time, small group or partner discussion, and whole class 
discussion. Instruction in Grades 3-5 should be student-focused, with ongoing opportunities for students to 
read, interact, and engage with a text and each other, with the teacher guiding students to gain their own 
insights from reading. In particular, 3-5 students should build the necessary reading skills, including 
comprehension and stamina, in order to read, understand, and write about increasingly complex and lengthy 
texts. Such instruction should lead to closing gaps to maintain or move beyond grade level expectations. 

Students in Grades 6-12 must receive grade level mathematics instruction to maintain or move 
beyond grade level expectations. Students must have access to a variety of manipulatives, technology, and 
other mathematics tools in classrooms to explore and make sense of mathematical concepts. Students 
should have the opportunity to engage with Standards for Mathematical daily through a variety of tasks, 
classroom discussion, technology, and peer interactions. 

 

3-5 Minimum Recommended Instructional Times: 
 

Tier 1 Third Fourth Fifth 
ELA Minimum of 90 

minutes daily 
(120 minutes 
recommended) 

Minimum of 90 
minutes daily 
(120 minutes 
recommended) 

Minimum of 90 
minutes daily 
(120 minutes 
recommended) 

Mathematics 90 minutes daily 90 minutes daily 90 minutes daily 

 

Tier I Instruction in Grades 6-12 English Language Arts: 

Instruction in grades 6-12 should be student-focused, with constant opportunities for 
students to read, interact, and engage with a text and each other, with the teacher guiding 
students to gain their own insights from reading (rather than telling students what a text means). 
Research indicates that students now “read to learn,” particularly in Social Studies, Science, and 
Mathematics courses, although students well behind grade-level may still struggle to “learn to 
read.” In particular, 6-12 students should build the necessary reading skills, including 
comprehension and stamina, to read, understand and write about increasingly complex and 
lengthy texts. In 6-12 ELA, the core curriculum or Tier I, addresses the needs of all students. 
Using flexible, small groups and targeting specific skills in reading, specifically 
vocabulary/word-study, classroom teachers should be provided with tools and training. 

 
Tier I Instruction in Grades 6-12 Mathematics: 

 
Students in Grades 6-12 must receive grade level mathematics instruction that is explicit and 
systematic. Such instruction should lead to closing learning gaps to maintain or move beyond 
grade level expectations. Students must have access to a variety of manipulatives, technology, 
and other mathematics tools in classrooms to explore and make sense of mathematical concepts. 
Students should have the opportunity to engage with Standards for Mathematical daily through a 
variety of tasks, classroom discussion, and peer interactions. In 6-12 Mathematics, the core 
curriculum, or Tier I, addresses the needs of all students. Flexible, small groups may be used. 
Instruction in 6-12 should be student-focused, with constant opportunities to engage in 



 

 

mathematical thinking and reasoning. As teachers shift toward a balance of conceptual 
understanding, procedural fluency, and application, they should engage students in a variety of 
activities that address specific goals, always embedding the Standards for Mathematical Practice 
in all instruction and assessments. Problem solving should be at the heart of the mathematics 
classroom. Students should have the opportunity to make sense of mathematical concepts on 
their own and regularly discuss their ideas with peers. Teachers should be skilled in frequently 
assessing student understanding and pressing students toward the mathematical goals and 
essential understanding without telling students how to solve problems. Teachers should be 
skilled in orchestrating classroom discussions that promote connections between student ideas 
and multiple representations for deeper understanding. Students should have regular practice and 
support in demonstrating fluency with both number facts and algebraic manipulation. Students 
should have the opportunity to apply problem solving skills in new and unfamiliar contexts and 
situations. 

 

Grades 6-12 Tier I Minimum ELA/Mathematics recommended Instructional Times: 
 

ELA 6-8 
(traditional) 

6-8 
(block) 

9-12 
(traditional 

9-12 
(block) 

Tier I 55 (daily) 90 55 (daily) 90 
It is strongly recommended that Tier I be a minimum of 45-minutes of uninterrupted 
instruction. 

Fidelity Monitoring in Tier I: 
 

Fidelity is an exact correspondence with fact or with a given quality, condition, or event. 
Fidelity is the accuracy or extent that core (Tier I) materials and other curricula are used as 
intended by the author/publisher. LEAs must have a process for monitoring fidelity. This process 
must include a description of who is responsible for fidelity monitoring and how often fidelity in 
Tier I instruction will be monitored. Fidelity is monitored using the TEAM evaluation process. In 
Tier I, fidelity should be monitored at least once a marking period. Examples of personnel who 
can do fidelity monitoring: 
• Principals, administrators or other appointed designees 
• Instructional coaches, literacy/numeracy coaches 
• RTI Coordinators or fidelity monitors or fidelity teams 
Examples of fidelity monitoring in Tier I may include: 
• Review of weekly lesson plans, scope and sequence guides, etc. by an administrator 
• Review of teacher-submitted daily schedule to administrator 
• Completed fidelity checklist 
• Observations of teachers during the TEAM (or other evaluation rubric) process 
• School level RTI2 support team meetings 
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TIER 1 
Documentation 
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Jackson-Madison County School System 
 

 

Student Referral to RTI2 School Team 
 
Student Name:   Birthdate:    Age:   
School:  Teacher:    Grade:   
Parents/Guardian:    Phone number:     

 
Target Area Benchmark Score √ if below 25th percentile 

Reading 

Phonological Awareness   

Phonics   

Reading Fluency   

Reading Comprehension   

Vocabulary   

Math 

Math Computation   

Math Problem Solving   

Written Expression 

Writing   

**For the earliest skill area checked, please attach the corresponding page of differentiation 
strategies 

 
Informal/Additional   Assessments Score 

Student’s Instructional reading level (i.e., DRA, lexile)  

Student’s Independent reading level (i.e., DRA, lexile)  

Other (please specify)  

Other (please specify)  

 
Special Education/Program Interventions: 

 
□ ESL □ Counseling □ Other:    

 
□ Speech/Language □ Tutoring/ Reading Club 
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Jackson-Madison County School System 
 

 

Vision and Hearing Screening 
 
Student Name:   Birthdate:   Age:  
School:  Teacher:   Grade:    

 
 

□ Passed Vision Screening with glasses/contacts on  (date). 
 
□ Passed Vision Screening without glasses/contact  (date). 

 
□ Failed Vision Screening on  (date). 

 
 
 
□ Passed Hearing Screening with a hearing device  (date). 

 
□ Passed Vision Screening without a hearing device  (date). 

 
□ Failed Hearing Screening on  (date). 
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Tier II 
 



 

 

TIER II 

Secondary Prevention 
 

“The best way to think of secondary prevention is that it is designed to meet the 
needs of at-risk readers who have not made adequate progress through primary (Tier I) 
instruction.”  (Fuchs, Fuchs, and Vaughn, p. 51). 

Tier II focuses on 10-15% of the students that need supplemental, small group 
instruction. These interventions are provided by trained personnel in a small group setting. The 
classroom teacher continues interventions three times per week in the 90 minute core reading 
instruction. Tier II consists of thirty minutes of additional small group, more individualized 
instruction at least twice per week for a four week period. Intervention is provided a total of five 
times per week in Tier II. Intervention is implemented when assessments indicate that a student 
is not making adequate progress from Tier I instruction and is below the 25th percentile on the 
universal screener. Interventions are provided to meet specific needs and students are progress 
monitored every week or every other week. Tier II intervention is in addition to Tier I. It is 
recommended that students needing interventions in Tier II should receive them daily. Progress 
monitoring during Tier II involves frequent monitoring to determine if interventions are working 
and documentation of progress using checkpoints on a graph. Interventions should continue if 
students’ progress or reach benchmark. 

Tier II interventions should be systematic, research-based interventions that target the 
student’s identified area of deficit (basic reading skill(s), reading fluency, reading 
comprehension, mathematics calculation, mathematics problem solving or written expression). 
Interventions should be developed based on the unique needs of students. Interventions that have 
been researched to have the greatest chance of addressing the area of need should be selected. 
Scientifically research-based interventions are interventions that produce reliable and valid 
results. When these interventions are used properly, adequate gains can be expected. To 
be considered research-based, interventions must have a clear record of success. There should be 
a clear description as to whether there is a problem-solving, standard protocol, or hybrid 
intervention being used for each of the areas (reading, math, or writing). There should be 
evidence that interventions are more intense than Tier I. 

Fidelity checks should be conducted in classrooms. Fidelity checks are observations of 
full class and small group instruction to validate effective teaching, intervention dosage, time, 
and to assure that an intervention is being delivered as it was designed. Fidelity checks must be 
frequent, unannounced, and documented in writing. 

 
K-2 ELA and Mathematics: 

 
Tier II addresses the needs of struggling and advanced students. Tier II is in addition to Tier I. 
Those students who require additional assistance beyond the usual time allotted for the core 
instruction (Tier I) should receive additional intensive small group attention daily in the specific 
area of need. See chart below. Tier II requires high-quality intervention matched to students’ 
needs and provided by highly trained personnel. Advanced students should receive targeted 
reinforcement and enrichment. 



 

 

Tier II Kindergarten First Second 
ELA 20 minutes 30 minutes 30 minutes 
Mathematics 20 minutes 20 minutes 30 minutes 

 

3-5 ELA and Mathematics: 
 
Tier II addresses the needs of struggling and advanced students and occurs daily. 
Students who require additional assistance beyond the usual time allotted for core instruction 
should receive additional intensive small group attention in the specific area of need. See chart 
below. Tier II intervention is explicit and systematic. Instructional interventions are 
differentiated, scaffolded, and targeted based on the needs of individual students as determined 
by current assessment data. Advanced students should receive reinforcement and enrichment. 

 
Tier II Third Fourth Fifth 
ELA 30 minutes 30 minutes 30 minutes 
Mathematics 30 minutes 30 minutes 30 minutes 

 
6-12 ELA: 

 
Tier II addresses the needs of struggling and advanced students. Those students who 

require assistance beyond the usual time allotted for core instruction should receive additional 
intensive small group attention. Advanced students should receive reinforcement and 
enrichment. While leveled reading is useful in building confidence, stamina, fluency, and 
engagement, all students should be given the opportunity to encounter and productively struggle 
with on- or above-grade-level complex text. With struggling readers, teachers are encouraged to 
differentiate the level of scaffolding or support they provide students (e.g., different entry points 
to text, vocabulary support, and modeling of comprehension strategies) rather than the level of 
text. Intervention should include explicit instruction within the area of need for all struggling 
students, for example, if a student in sixth grade has phonics deficits, then this student requires 
intervention in the area of phonics. If computer programs are used, students should still have 
daily interaction with a teacher. 

 
Tier II 6-8 

(traditional) 
6-8 
(block) 

9-12 
(traditional) 

9-12 
(block) 

ELA 30 minutes 30 minutes 30 minutes 30 minutes 
Mathematics 30 minutes 30 minutes 30 minutes 30 minutes 

 

In K-2, 3-5 and 6-12 the interventions in Tier II should be provided daily. If students 
need interventions in more than one area (ELA and Mathematics), then the five days of 
interventions a week can be split in a two-day/three-day manner based on the area of greater 
need, for example, if a student needs intervention in ELA and Mathematics, but is weaker in 
math, he/she should receive three days of Mathematics interventions and two days of ELA 
interventions each week. Intervention groups should be small. Research supports small groups 
for interventions. 



 

 

The following are suggested ratios of trained personnel to students during Tier II interventions: 
 

Grade Ratio 
K-5 1:5 
6-12 1:6 

 
The interventions need to be delivered by highly trained personnel. Highly trained personnel are 
people who are adequately trained to deliver the selected intervention as intended with fidelity to 
design. When possible, Tier II interventions should be taught by qualified, certified teachers. 
Research supports the most trained personnel working with the most at-risk students. 

 
Progress Monitoring in Tier II: 

Progress monitoring is a data-based method of carefully tracking the student’s growth 
that will put him or her on a path to success. When additional intervention is being provided in 
Tier II, the effectiveness of the intervention should be progress monitored to ensure that it is 
helping the student reach a goal. This is accomplished through at least every other week (K-8) 
and monthly (9-12) administration of probes that are parallel forms of the ones used in universal 
screening. Progress monitoring must be conducted with measures that are at the same grade level 
as the goal. The grade/skill at which a student should be progress monitored is determined 
through a survey level of assessment. A survey level of assessment is a process of determining 
the most basic skill area deficit and at which grade/skill level a student has mastered. It is 
effective in determining appropriate, realistic goals for a student and helps identify the specific 
deficit in order to determine accurate rate of improvement and growth. Survey level of 
assessment is necessary for students suspected of being 1.5 to 2 years behind or who fall below 
the 10th percentile. Whenever possible, students are progress monitored at their current grade 
placement and can include both appropriate skill level probes (every other week) and grade level 
(monthly) if a student is 1.5 to 2 years behind or below the 10th percentile, for example, if a 
student is functioning far below his or her grade level, or if the instructional intervention uses 
curriculum for a lower grade (such as mathematics), it may be desirable to define the goal as a 
score on a measure at a lower grade to address the specific area of need and to provide 
appropriate rates of improvement in relation to skill area. 

Progress monitoring must be done using AIMSweb in Tier II.  Progress monitoring in 
Tier II should take place at a frequency of every other week in grades K-8 and monthly in grades 
9-12, at a minimum. However, weekly progress monitoring is best practice and highly 
recommended. A minimum of 12 weeks in duration in Tier II is required unless the student is 1.5 
to 2 years behind grade level or below the 10th percentile and requires more intensive 
intervention in Tier III. Highly trained personnel should administer the progress monitoring in 
Tier II and classroom teachers should continuously analyze the progress monitoring data. Each 
student’s data including the student’s rate of improvement (ROI) will be reviewed by the school 
team every 4-5 weeks to determine progress. If the student’s ROI indicates that the intervention 
is not successful, the team will revise the plan, changing the intervention. A Tier II observation 
check will be completed. The rate of improvement (ROI) will be based on AIMSweb. A Referral 
Decision Tree must be completed at a follow-up RTI team meeting prior to movement into Tier 
III. 



 

 

Fidelity Monitoring in Tier II: 
 

The fidelity of implementation per intervention should be assessed throughout the entire process. 
There will be three fidelity checks conducted in Tier II. Fidelity checks one and two will be a 
direction observation. The third fidelity check will be an intervention walkthrough. An 
observation checklist must be completed. Ongoing fidelity documentation of intervention should 
include: interventions used, student attendance, progress monitoring results, and any other 
anecdotal information that might account for the student’s progress. 
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TIER II 
Documentation 
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Jackson-Madison County School System 

RTI District Review Checklist and Table of Contents 
 
Student Name:   Birthdate:    Age:   
School:  Teacher:    Grade:   
Parents/Guardian:    Phone number: _   

 
 

Page # Completed?  

4  Outline of School RTI Support Team Meeting 
5  Tier I Documentation 
6 ☐ Student Referral to RTI School Team 
- ☐ Student benchmark assessment data from Aimsweb (attach to packet) 
7 ☐ Vision and hearing form 
8  Tier II Documentation 
9 ☐ RTI Team Notes: Student Intervention Plan 
10 ☐ Intervention Log 
12 ☐ Fidelity Check #1: Tier II Direct Observation Log 
14 ☐ Fidelity Check #2: Tier II Direct Observation Log 
16 ☐ Fidelity Check #3: Tier II Intervention Walkthrough 
17 ☐ Tier II Observation Checklist 
18 ☐ RTI Team Notes – Intervention Plan Evaluation (Every 4.5 Weeks) (include 

Aimsweb Progress Monitoring Data) 
19 ☐ Referral Decision Tree: To be completed at follow-up RTI Team meeting prior 

to movement into Tier III 
20  Tier III Documentation 
21 ☐ RTI Team Notes: Student Intervention Plan 
22 ☐ Intervention Log 
24 ☐ Fidelity Checklist #1 
26 ☐ Fidelity Checklist #2 
28 ☐ Fidelity Checklist #3 
30 ☐ Fidelity Check #4: Tier III Intervention Walkthrough 
31 ☐ Fidelity Check #5: Tier III Intervention Walkthrough 
32 ☐ RTI Team Notes – Intervention Plan Evaluation (Every 4.5 Weeks) (include 

Aimsweb Progress Monitoring Data) 
33 ☐ Referral Decision Tree: To be completed at follow-up RTI Team meeting prior 

to making a Special Education Referral 
34  Documentation for  Special Education Referral 
35 ☐ Gap Analysis Worksheet 
36 ☐ Rate of Improvement (ROI) Worksheet 
37 ☐ Exclusionary Factors Worksheet 
38 ☐ Parent Input 
41 ☐ General Education Teacher’s Input Form: Indirect Observation 
42 ☐ Systematic Observation Form: During Routine Classroom  Instruction 
43 ☐ Systematic Observation Form: During Tier II or Tier III Intervention 
44  Teacher Only Fills Out Observations For Area of Tier III Interventions 
45 ☐ Teacher Checklist – Basic Reading Skills 
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46 ☐ Teacher Checklist – Reading Fluency 
47 ☐ Teacher Checklist – Reading Comprehension 
48 ☐ Teacher Checklist – Mathematics Calculation 
49 ☐ Teacher Checklist – Mathematics Reasoning 
50 ☐ Teacher Checklist – Written Expression 
51 ☐ Teacher Checklist – Listening Comprehension 
52  Parent Letters: Reading 
53 ☐ Moving from Tier I to Tier II 
54 ☐ Returning to Tier I 
55 ☐ Moving from Tier II to Tier III 
56 ☐ Returning to Tier II 
57 ☐ Progress Monitoring Letter 
58  Parent Letters: Mathematics 
59 ☐ Moving from Tier I to Tier II 
60 ☐ Returning to Tier I 
61 ☐ Moving from Tier II to Tier III 
62 ☐ Returning to Tier II 
63 ☐ Progress Monitoring Letter 

 
 
 
 
*Upon completion of the RTI Referral Packet, please consult with your school psychologist to determine 
if further assessment is warranted. 
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Jackson-Madison County School System 
Outline of School RTI Support Team Meeting 

 
Note: This meeting should be done every 4.5-5 weeks after interventions have been 
implemented. Prior to this meeting, fidelity checks should be done. Teachers in attendance 
should bring intervention logs, work samples, and progress-monitoring data. 

1. Review progress monitoring data of Tier II and Tier III students 
 

2. Identify students who are not making adequate progress 
• Was implementation done with fidelity? 
• Was attendance a factor? 
• Is there other relevant data that needs to be considered? 

 
3. Establish a plan for students who did not meet goals or make adequate progress, and 

consider  the following: 
• Should we change the intervention provider? 
• Should we change the intervention group? 
• Should we change the intervention frequency? 
• Should we change the intervention program? 
• Should be do additional diagnostic testing? 
• Should we consider the length of the intervention (has it been done long enough 

for change to occur)? 
• Are additional data points needed? 



 

 

Jackson-Madison County School System 
RTI2 Team Notes 

Student Intervention Plan 
 

Student:  Teacher:  Grade:  
School:  Meeting Date:     

 
□ Initial Meeting/Intervention Plan □ Follow-Up Meeting/Revised Intervention Plan 

 
Specific Area of Concern 

 
□ Phonological Awareness □ Phonics □ Reading Comprehension 
□ Vocabulary □ Reading Fluency □ High Achievement 
□ Math Calculation □ Math Reasoning □ Attention/Behavior 
□ Speech/Language □ Written Expression  

 
Data-Based Decision 
□ Tier I with on-going assessment in    
□ Tier II with required Progress Monitoring in    
□ Tier III with required Progress Monitoring in    
□ Referral to next level of support with parent/guardian present 
□ Continue SPED intervention with Progress Monitoring in    

 
Research Based 
Intervention to be Used 

Skill Area* Who Does it How Often Time/Days 

A.     

B.     

C.     

*Intervention must be linked to skill deficit area 
 
 

Notes: 
 
 
 

Team Members involved in approving this plan. 
 

Name Relationship to Student Date 
   
   
   
   

 
 
 
 
 
 
 
 
 



 

 

 
Jackson-Madison County School System 

Intervention Log 
Name of Student:  Teacher:  Month 5 

of:   
 

 
Week Date/Time * Intervention Used Skill area 

addressed 
Observations/ Notes 

(optional) 
Week 1     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 2     

Monday     

Tuesday     
Wednesday     

Thursday     

Friday     

Week 3     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 4     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     
Week 5     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

 
 
 
*Insert name of intervention program or code from action plan 
 

Progress Monitoring scores **Please attach progress monitoring graphs before RTI² meetings 
Week 1  Week 2  Week 3  Week 4  Week 5    

 
Intervention Fidelity Statement: I certify that the above noted strategies/interventions were 
conducted as described. 

 
 
 
____________________________________________________.           _________________________________________ 
Teacher Signature                                                        Date 



Jackson-Madison County School System 
 

 

Intervention Log 
Name of Student:  Teacher:  Month of:   

 
Week Date/Time * Intervention Used Skill area 

addressed 
Observations/ Notes 

(optional) 
Week 6     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 7     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     
Week 8     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 9     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 10     

Monday     

Tuesday     
Wednesday     

Thursday     

Friday     

*Insert name of intervention program or code from action plan 
 

Progress Monitoring scores **Please attach progress monitoring graphs before RTI² meetings 
Week 6  Week 7  Week 8  Week 9  Week 10    

 
Intervention Fidelity Statement: I certify that the above noted strategies/interventions were conducted 
as described. 

 
 

 

Teacher Signature Date 



Jackson-Madison County School System 
 

 

Tier II Direct Observation Log 
Fidelity Check #1 

Observer:   Interventionist:   
School:   Grade:   
Start Time:   End 

Time:   
Program:   Skill(s):   

 
Focus Criteria 

3 2 1 0 
 
 

Structure and 
Delivery of Tier 
II Intervention 

 
SCORE:   

Adherence to precision 
to fully implement 

procedures as 
described. All 

components are used to 
deliver a high intensity 
intervention. Correct 

time schedule is 
followed to provide 
optimal intervention 

during the time 
allocated. Intervention is 

delivered as designed. 

Interventionist and 
students are engaged. 
Pace is effective and 
students are actively 

involved. Correct 
materials are used. 
Intervention time is 

focused and 
uninterrupted. Lesson 

is delivered as 
designed. 

Interventionist and 
students are in 

correct places but 
materials are not at 

hand. 
Interventionist 

appears 
unprepared. Time 
delay to effectively 
begin intervention 

time. Some 
interruptions 

noted. No clear 
plan for the lesson. 

Intervention 
not occurring at 
scheduled time 
and no manual 
or lesson plans 

used. 

 
Management 

SCORE:   

Enthusiastic delivery by 
interventionist. Correct 

and effective 
management in place. 

Interventionist and 
students effectively 
making use of time. 

Structure of 
intervention provides 
effective pacing and 
optimal use materials. 

Good delivery by 
interventionist. 
Management is 
effective. A few 
difficulties noted 

during  
implementation. Most 
students engaged in 
learning. Structure 
guides intervention 
time with occasional 

lapses in time. 

Poor delivery by 
interventionist. The 
interventionist does 

not follow set 
procedures for 

effective 
implementation. 

Several students off 
task. Structure lacks 

coherence. 

Ineffective 
delivery by 

interventionist. 
Students are 
not engaged. 
Interventionist 
does not guide 
structure for 
intervention. 

 
Progress 

Monitoring, 
Documentation, 

And    
Communication 

 
SCORE:   

Progress Monitoring is 
completed once every 
other week and clearly 
documented on all 

forms. Communication 
of assessment results 
with teachers exceeds 

the minimum 
requirements. 

Documentation of 
interventions and 

progress is very clear to 
understand and well 

organized and 
systematically 
communicated. 

Progress Monitoring is 
generally accurate. 
Communication with 
teacher and parents 

happens at least twice 
each nine weeks. 
Documentation of 
interventions and 
student progress is 

adequately 
communicated. 

Progress 
Monitoring is 

sporadic. There is 
not a clear system 
for communicating 
results with the 

teacher or parents. 
Limited 

documentation of 
interventions or 
progress is noted. 
Progress is rarely 
communicated 

Progress 
Monitoring is 
not occurring. 

No     
communication 
with teachers 
or parents. No 
documentation 
of interventions 

of progress. 



9 

 

 

 

Observations: 
 
 
 

 

 
Strengths: 

 
 
 

 

 
Concerns: 

 
 
 

 

 
 

Results  Checklist YES NO 

Post observation review of fidelity check ☐ ☐ 

Review of areas of concern addressed, if any were indicated ☐ ☐ 

Plans for improvement established in areas identified ☐ ☐ 

 
 
 
 

I certify that everything reported on this form is accurate and correct and that interventions are being 
implemented with integrity at least 80% of the time. 

 
 
 
 
 

Signature Date 
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Jackson-Madison County School System 
Tier II Direct Observation Log 

Fidelity Check #2 
Observer:   Interventionist:   
School:   Grade:   
Start Time:   End 

Time:   
Program:   Skill(s):   

 
Focus Criteria 

3 2 1 0 
 
 

Structure and 
Delivery of Tier 
II Intervention 

 
SCORE:   

Adherence to precision 
to fully implement 

procedures as 
described. All 

components are used to 
deliver a high intensity 
intervention. Correct 

time schedule is 
followed to provide 
optimal intervention 

during the time 
allocated. Intervention is 

delivered as designed. 

Interventionist and 
students are engaged. 
Pace is effective and 
students are actively 

involved. Correct 
materials are used. 
Intervention time is 

focused and 
uninterrupted. Lesson 

is delivered as 
designed. 

Interventionist and 
students are in 

correct places but 
materials are not at 

hand. 
Interventionist 

appears 
unprepared. Time 
delay to effectively 
begin intervention 

time. Some 
interruptions 

noted. No clear 
plan for the lesson. 

Intervention 
not occurring at 
scheduled time 
and no manual 
or lesson plans 

used. 

 
Management 

SCORE:   

Enthusiastic delivery by 
interventionist. Correct 

and effective 
management in place. 

Interventionist and 
students effectively 
making use of time. 

Structure of 
intervention provides 
effective pacing and 
optimal use materials. 

Good delivery by 
interventionist. 
Management is 
effective. A few 
difficulties noted 

during  
implementation. Most 
students engaged in 
learning. Structure 
guides intervention 
time with occasional 

lapses in time. 

Poor delivery by 
interventionist. The 
interventionist does 

not follow set 
procedures for 

effective 
implementation. 

Several students off 
task. Structure lacks 

coherence. 

Ineffective 
delivery by 

interventionist. 
Students are 
not engaged. 
Interventionist 
does not guide 
structure for 
intervention. 

 
Progress 

Monitoring, 
Documentation, 

And    
Communication 

 
SCORE:   

Progress Monitoring is 
completed once every 
other week and clearly 
documented on all 

forms. Communication 
of assessment results 
with teachers exceeds 

the minimum 
requirements. 

Documentation of 
interventions and 

progress is very clear to 
understand and well 

organized and 
systematically 
communicated. 

Progress Monitoring is 
generally accurate. 
Communication with 
teacher and parents 

happens at least twice 
each nine weeks. 
Documentation of 
interventions and 
student progress is 

adequately 
communicated. 

Progress 
Monitoring is 

sporadic. There is 
not a clear system 
for communicating 
results with the 

teacher or parents. 
Limited 

documentation of 
interventions or 
progress is noted. 
Progress is rarely 
communicated 

Progress 
Monitoring is 
not occurring. 

No     
communication 
with teachers 
or parents. No 
documentation 
of interventions 

of progress. 
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Observations: 
 
 
 

 

 
Strengths: 

 
 
 

 

 
Concerns: 

 
 
 

 

 
 

Results  Checklist YES NO 

Post observation review of fidelity check ☐ ☐ 

Review of areas of concern addressed, if any were indicated ☐ ☐ 

Plans for improvement established in areas identified ☐ ☐ 

 
 
 
 

I certify that everything reported on this form is accurate and correct and that interventions are being 
implemented with integrity at least 80% of the time. 

 
 
 
 
 

Signature Date 
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Jackson-Madison County School System 
 

 

TIER II Intervention Walkthrough 
Fidelity Check #3 

 
 

Teacher  Grade Level  Date   
 

Intervention being provided   
 

Person Completing this Walkthrough/Observation   
 
 
 

Rating Scale: 1 = minimal evidence noted; 2=evidence noted; 3 = outstanding implementation 
 

Classroom Setting 
  Space is appropriate for intervention implementation. 

 
Materials 
  Evidence exists of program materials being used as designed. 
  Teacher uses the Teacher’s Guide/manual/instructions during intervention. 

 
Teacher Instruction 
  Teacher follows the selected program’s instructional routines as designed. 
  Evidence exists that activities are student goal directed. 
  Teacher fosters active student engagement and motivation to learn. 
  Classroom behavior management system is effective in providing an environment conducive to 

learning. 
  Transitions are smooth and quick. 

 
Student Actions 
  Evidence of active versus passive learning 
  Evidence of student engagement 

 
Classroom Environment 
  Teacher and student interactions are mutually respectful and positive in tone. 
  Evidence exists that the teacher provides all students with an opportunity to learn. 
  Evidence indicates that the teacher implements activities that support student diversity. 

 
 
I certify that everything reported on this form is accurate and correct and that interventions are being 
implemented with integrity at least 80 percent of the time. 

 
 
 

Observer’s signature Teacher's signature 
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Jackson-Madison County School System 
 

 

Tier II Observation Checklist 
 

Observer:   Interventionist:   
School:   Grade:   
Start Time:   End 

Time:   
Program:   Skill(s):   

 
 

The Tier II Intervention is: 
 

Description Yes No 

Provided by or supervised by a highly qualified teacher with training in area of intervention ☐ ☐ 

Targeting one specific area of need/deficit/skill ☐ ☐ 

Targeting as a skill that was identified as an area of need by an assessment ☐ ☐ 

Occurring in addition to Tier I instruction ☐ ☐ 

Delivered in small-group format ☐ ☐ 

Delivered with fidelity ☐ ☐ 

Delivered with evidence based materials ☐ ☐ 

Provided the appropriate amount of time daily ☐ ☐ 

Provided the appropriate amount of time weekly ☐ ☐ 

Progress monitored at least every other week ☐ ☐ 

 
 

I certify that everything reported on this form is accurate and correct and that interventions are being 
implemented with integrity at least 80% of the time. 

 
 
 
 
 

Signature Date 
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Jackson-Madison County School System 
 

 

RTI Team Notes – Intervention Plan Evaluation (Every 4.5 Weeks) 
 
Student Name:  Grade:  
Teacher:  Date of Review:   

 

Current Tier (circle one): II or III 
Intervention Used:    
Skill Area Addressed:   

 
Is Progress: 
□ Good 
□ Questionable 
□ Poor 

Is plan being implemented with integrity?* 
□ Fully 
□ Partially 
□ Not Implemented 

Is documentation sufficient to make a data based decision? 
□ Yes 
□ No 

Evaluation Decision 
□ Continue 
□ Modify** 
□ Discontinue 

*Refer to Intervention Log/Fidelity Checklists 
**If decision is made to modify intervention, a new Student Intervention Plan must be completed. 

 
Please describe basis for Evaluation Decision: 

 
 
 

 
 

Team Members involved in approving this plan. 
 

Name Relationship to Student Date 
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Jackson-Madison County School System 
 

 

Referral Decision Tree 
(To be completed at follow-up RTI2 Team meeting prior to movement into Tier III) 

 
Student Name:  Grade:  
Teacher:  Date of Review:   

 
Tier II Intervention(s) have occurred daily for 30 minutes in addition to core 
instruction 

□ Intervention logs attached 
□ (3) Fidelity checks completed and attached 

□ Yes □ No 

Implementation integrity has occurred with at least 80% fidelity □ Yes □ No 

Student has been present for majority of intervention sessions □ Yes □ No 

Tier II intervention(s) adequately addressed the student’s area of need  □ Yes □ No 

Tier II intervention was appropriate and research-based 
Research based interventions are: 

□ Explicit 
□ Systematic 
□ Standardized 
□ Peer reviewed 
□ Reliable/valid 
□ Able to be replicated 

□ Yes □ No 

Progress monitoring has occurred with at least 10-15 weekly data points OR 8-10 bi- 
monthly data points at Tier III 

□ Progress monitoring graphs attached 
□ Parent notification letters attached 

□ Yes □ No 

Gap analysis indicates that student’s progress is not sufficient for making adequate 
growth with current interventions 

□ Yes □ No 

 
** If the Intervention team answered “Yes” to all of the above questions, the student should be moved 
to Tier III. If the Intervention team answered “No” to any of the questions, that area should be 
addressed prior to referral. 

 
Team members involved in approving this plan with name and relationship to the student:  

 
 
 
 



 

 

Section 4 
TIER III 

• Pyramid Model 
• Narrative Description of Tier III 
• Sample Form: Student Intervention Plan 
• Sample Forms: Intervention Logs 
• Sample Form: Tier III Fidelity #1,#2,#3, #4, #5 Checklists 
• Sample Form: Intervention Plan Evaluation 
• Tier III to Special Education Decision Tree 



 

 

Tier III 
 



 

 

Tier III 

Intensive Prevention 

Tier III is designed for 5% of the students in a school. Tier III is in addition to the 
instruction provided in Tier I and Tier II or it can be in addition to Tier I only, but add additional 
time in to Tier III intervention. Tier III interventions must be more intense than Tier II 
intervention. Students who score below the designated cut score on the universal screening will 
receive more intense intervention in Tier III. The cut scores should be based on National Norms, 
at a minimum, and identify students who are at-risk. As a guideline, students below 25th 
percentile would be considered "at-risk." Students who exceed grade level expectations may be 
considered advanced. When teachers and school level RTI2 support teams are making placement 
decisions for Tier III interventions, it may be necessary to consider other assessments, data and 
information on the student such examples may include past retention or performance on TCAP. 

Tier III interventions should be systematic, research-based interventions that target the 
student’s identified area of deficit (basic reading skill(s), reading fluency, reading 
comprehension, mathematics calculation, mathematics problem solving, or written expression). 
Interventions should be developed based on the unique needs of students. Interventions that have 
been researched to have the greatest chance of addressing the area of need should be selected. 
There should be evidence that interventions are more intense than Tier II. There should be a clear 
description of the problem-solving approach to intervention being used for each of the areas 
(reading, math, or writing). A problem-solving approach within an RTI model is used to 
individually tailor an intervention. It typically has four stages: problem identification, analysis of 
problem, intervention planning, and response to intervention evaluation. Scientifically research- 
based interventions are interventions that produce reliable and valid results. When these 
interventions are used properly, adequate gains should be expected. To be considered research- 
based, they must have a clear record of success. In Grades K-8, interventions in Tier III should 
be provided daily. See the charts below for minimum times: 

 
Grades K-2 English Language Arts 

 
ELA Kindergarten First Second 
Tier II 20 minutes 30 minutes 30 minutes 
Tier III 20 minutes 30 minutes 30 minutes 
Total Tier III 
Intervention Time 

40 minutes 40 minutes 60 minutes 

 
Grades 3-5 English Language Arts 

 
ELA Kindergarten First Second 
Tier II 30 minutes 30 minutes 30 minutes 
Tier III 30 minutes 30 minutes 30 minutes 
Total Tier III 
Intervention Time 

60 minutes 60 minutes 60 minutes 



 

 

Grades 6-8 English/Language Arts 
 

ELA 6-8 
(traditional) 

6-8 
(block) 

Tier II 30 minutes 30 minutes 
Tier III 30 minutes 30 minutes 
Total Tier III 
Intervention Time 

60 minutes 60 minutes 

 

Grades 9-12 English/Language Arts 
 

ELA 9-12 
(traditional) 

9-12 
(block) 

Tier II 30 minutes 30 minutes 
Tier III 30 minutes 30 minutes 
Total Tier III 
Intervention Time 

60 minutes 60 minutes 

 
Grades K-2 Mathematics 

 
ELA Kindergarten First Second 
Tier II 20 minutes 30 minutes 30 minutes 
Tier III 20 minutes 30 minutes 30 minutes 
Total Tier III 
Intervention Time 

40 minutes 40 minutes 60 minutes 

 
Grades 3-5 Mathematics 

 
ELA Kindergarten First Second 
Tier II 30 minutes 30 minutes 30 minutes 
Tier III 30 minutes 30 minutes 30 minutes 
Total Tier III 
Intervention Time 

60 minutes 60 minutes 60 minutes 

 

Grades 6-8 Mathematics 
 

ELA 6-8 
(traditional) 

6-8 
(block) 

Tier II 30 minutes 30 minutes 
Tier III 30 minutes 30 minutes 
Total Tier III 
Intervention Time 

60 minutes 60 minutes 



 

 

Grades 9-12 Mathematics 
 

ELA 9-12 
(traditional) 

9-12 
(block) 

Tier II 150 minutes 150 minutes 
Tier III 120 minutes 120 minutes 
Total Tier III 
Intervention Time 

270 minutes 270 minutes 

 

Teacher to Student Ratio for Interventions in Tier III: 
 

Grade Ratio 
K-5 1:3 
6-8 1:6 
9-12 1:12 

 
Progress Monitoring in Tier III: 

When additional intervention is being provided in Tier III, the effectiveness of the 
instructional intervention should be monitored to ensure that it is helping the student reach a 
goal. This is accomplished through administration of probes that are parallel forms of the ones 
used in universal screening. Progress monitoring is a data-based method of carefully tracking the 
student’s growth to provide the intervention that will put him or her on a path to success. 
Students in Tier III should be progress monitored at least every other week in grades K-12. 
Progress monitoring must be conducted with measures that are at the same grade level as the 
goal. The grade/skill at which a student should be progress monitored is determined through a 
survey level of assessment. A survey level of assessment is a process of determining the most 
basic skill area deficit and at which grade/skill level a student has mastered. It is effective in 
determining appropriate, realistic goals for a student and helps identify the specific deficit in 
order to determine accurate rate of improvement and growth. Survey level of assessment is 
necessary for students suspected of being 1.5 to 2 years behind or who fall below the 10th 
percentile. Whenever possible, students are progress monitored at their current grade placement 
and can include both appropriate skill level probes (every other week) and grade level (monthly) 
if a student is 1.5 to 2 years behind or below the 10th percentile, for example, if a student is 
functioning far below his or her grade level, or if the instructional intervention uses curriculum 
for a lower grade (such as mathematics), it may be desirable to define the goal as a score on a 
measure at a lower grade to address the specific area of need and to provide appropriate rates of 
improvement in relation to skill area. 

Progress monitoring must be done using AIMSweb in Tier III. Progress monitoring in 
Tier III should take place at a frequency of every other week in grades K-8 and monthly in 
grades 9-12, at a minimum. However, weekly progress monitoring is best practice and highly 
recommended. Students should be progress monitored at least every other week in K-12 for a 
minimum of 15 weeks and 7 data points. If a student is 1.5 to 2 years behind or below the 10th 

percentile and is moved to Tier III immediately, the student must receive a minimum of 15 
weeks of intervention. It requires a minimum of 13 data points. Highly trained personnel should 
administer the progress monitoring in Tier III and classroom teachers should continuously 



 

 

analyze the progress monitoring data. Each student’s data including the student’s rate of 
improvement (ROI) will be reviewed by the school team every 4-5 weeks to determine progress. 
If the student’s ROI indicates that the intervention is not successful, the team will revise the plan, 
changing the intervention. The rate of improvement (ROI) will be based on AIMSweb. 

Fidelity Monitoring in Tier III 
There will be five fidelity checks conducted in Tier III. Ongoing fidelity documentation 

of intervention should include: interventions used, student attendance, progress monitoring 
results, and any other anecdotal information that might account for the student’s progress. 
Fidelity checks four and five will be an intervention walkthrough. 

 
Data-based Decision Making Procedures in Tier III 

Teachers must show knowledge and evidence of setting goals for each child. Expected 
growth can be determined by using measures provided by or created through the progress 
monitoring instrument. It should be related to each area of need, for example, if the student has 
high error rates in fluency, an additional assessment is completed that includes phonics 
assessments. If the student has phonics skills deficits, the teacher would intervene first in phonics 
before addressing fluency. If the student is in third grade, he/she may need measures on first 
grade fluency probes or phonics probes to determine an accurate rate of improvement. Teachers 
must show how students are progressing toward these goals using a rate of improvement (ROI) 
or performance level description to determine adequate progress. Teachers must use the data 
from progress monitoring to make instructional decisions. 

A performance level description is a statement describing the student’s performance level 
in terms of what the student has learned and can do. They can also be a range of scores or scaled 
scores that define a specific level of performance. School RTI2 teams can meet to analyze data, 
measure the effectiveness of interventions and check student progress toward goals. School RTI2 
teams should decide the best placement for students in Tier III. Students can receive Tier III 
interventions in addition to Tier II interventions or just Tier III interventions. However, the total 
number of minutes in Tier III interventions should be those reflected in section 4.2. Tier III 
interventions must be more intense than Tier II intervention. A plan should be in place for when 
students are and are not making adequate progress within Tier III. If students are not making 
adequate progress in Tier III, the intervention may need to be changed. Students should have at 
least four data points during Tier II interventions before a change is considered. Only one or two 
variables should be changed at a time to measure effectiveness of the change. Changes can 
include: increasing frequency of intervention sessions, changing interventions, changing 
intervention provider, and changing time of day intervention is delivered. 

 

Consideration for Special Education in Tier III: 

A referral for special education for a specific learning disability (SLD) in basic reading 
skills, reading fluency, reading comprehension, mathematics calculation, mathematics problem, 
or written expression will be determined when the data indicate that Tier III is ineffective. 
Information from additional screenings as well as Tier II and Tier III will be required for the 
identification of students. The school does not generate an Initial Permission to Test form. 
Consent for an evaluation can only be requested after Tier III interventions are complete. An 
evaluation for SLD may be in conjunction with the second half of Tier III, but may not be 



 

 

concluded before Tier III interventions are proven ineffective at the completion of Tier III 
intervention. The school data team submits the referral packet to the school psychologist for 
additional review. The required documentation is detailed in the referral packet of this manual. If 
it appears that an evaluation is warranted, the school psychologist or speech therapist will 
provide the RTI2 school team with the completed Initial Consent for Evaluation. Team members 
involved in making a decision to refer for special education should include: 
• School psychologist 
• School counselor 
• Principal or other designee 
• Interventionist/Support team members 
• Data Coach 

 
In addition, parents must be invited to a meeting to discuss a referral for special education 
evaluation. 
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Jackson-Madison County School System 
 

 

RTI2 Team Notes 
Student Intervention Plan 

 
Student:  Teacher:  Grade:   
School:  Meeting Date:     

 
□ Initial Meeting/Intervention Plan □ Follow-Up Meeting/Revised Intervention Plan 

 
Specific Area of Concern 

 
□ Phonological Awareness □ Phonics □ Reading Comprehension 
□ Vocabulary □ Reading Fluency □ High Achievement 
□ Math Calculation □ Math Reasoning □ Attention/Behavior 
□ Speech/Language □ Written Expression  

 
Data-Based Decision 
□ Tier I with on-going assessment in    
□ Tier II with required Progress Monitoring in    
□ Tier III with required Progress Monitoring in    
□ Referral to next level of support with parent/guardian present 
□ Continue SPED intervention with Progress Monitoring in    

 
Research Based 
Intervention to be Used 

Skill Area* Who Does it How Often Time/Days 

A.     

B.     

C.     

*Intervention must be linked to skill deficit area 
 
 

Notes: 
 
 
 
 

Team Members involved in approving this plan. 
 

Name Relationship to Student Date 
   
   
   
   



Jackson-Madison County School System 
Intervention Log 

Name of Student:  Teacher:  Month of:   

Teacher Signature Date 
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Week Date/Time * Intervention Used Skill area 

addressed 
Observations/ Notes 

(optional) 
Week 1     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 2     

Monday     

Tuesday     
Wednesday     

Thursday     

Friday     

Week 3     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 4     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 5     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

*Insert name of intervention program or code from action plan 
 

Progress Monitoring scores **Please attach progress monitoring graphs before RTI² meetings 
Week 1  Week 2  Week 3  Week 4  Week 5    

 
Intervention Fidelity Statement: I certify that the above noted strategies/interventions were conducted 
as described. 



Jackson-Madison County School System 
Intervention Log 

Name of Student:  Teacher:  Month of:   

Teacher Signature Date 
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Week Date/Time * Intervention Used Skill area 

addressed 
Observations/ Notes 

(optional) 
Week 6     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 7     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     
Week 8     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 9     

Monday     

Tuesday     

Wednesday     

Thursday     

Friday     

Week 10     

Monday     

Tuesday     
Wednesday     

Thursday     

Friday     

*Insert name of intervention program or code from action plan 
 

Progress Monitoring scores **Please attach progress monitoring graphs before RTI² meetings 
Week 6  Week 7  Week 8  Week 9  Week 10    

 
Intervention Fidelity Statement: I certify that the above noted strategies/interventions were conducted 
as described. 



Jackson-Madison County School System 
Tier III Direct Fidelity Checklist 
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Fidelity Check #1 
 
Instructor:    Date/Time:  

Observed by:  Area of Intervention:     

Lesson Number:   Number of students in group:    

Start and Stop Time:  Total Time of Observation:     
 

High level of implementation=2 Inconsistent level of implementation=1 Low level of implementation=0 
 

AREA Level of 
Implementation 

Comments 

Materials and Time 2 1 0  

Teacher and student materials ready 2 1 0  

Teacher organized and familiar with 

lesson 

2 1 0  

Instruction/Presentation 2 1 0  

Follows steps and wording in lessons 2 1 0  

Uses clear signals 2 1 0  

Provides students many 
 
opportunities to respond 

2 1 0  

Models skills/strategies appropriately 

and with ease 

2 1 0  

Corrects all errors using correct 

technique 

2 1 0  

Provides students with adequate 

think time 

2 1 0  

Presents individual turns 2 1 0  

Moves quickly from one exercise to 

the next 

2 1 0  

Maintains good pacing 2 1 0  
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Ensures students are firm on content 

prior to moving forward 

2 1 0  

Completes all parts of teacher- 

directed lesson 

2 1 0  

General Observation of the Group 2 1 0  

Student engagement in lesson 2 1 0  

Student success at completing 
activities 

2 1 0  

Teacher familiarity with lesson 
formats and progression through 
activities 

2 1 0  

Teacher encouragement of student 
effort 

2 1 0  

Transitions between activities were 
smooth 

2 1 0  

 

Notes: 
 
 

 

 

 

 
 

 
 
 
 
I certify that everything reported on this form is accurate and correct and that interventions are being 
implemented with integrity at least 80 percent of the time. 

 
 
 
 

Signature Date 
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Jackson-Madison County School System 
Tier III Direct Fidelity Checklist 

Fidelity Check #2 
 
Instructor:    Date/Time:  

Observed by:  Area of Intervention:     

Lesson Number:   Number of students in group:    

Start and Stop Time:  Total Time of Observation:     
 

High level of implementation=2 Inconsistent level of implementation=1 Low level of implementation=0 
 

AREA Level of 
Implementation 

Comments 

Materials and Time 2 1 0  

Teacher and student materials ready 2 1 0  

Teacher organized and familiar with 

lesson 

2 1 0  

Instruction/Presentation 2 1 0  

Follows steps and wording in lessons 2 1 0  

Uses clear signals 2 1 0  

Provides students many 
 
opportunities to respond 

2 1 0  

Models skills/strategies appropriately 

and with ease 

2 1 0  

Corrects all errors using correct 

technique 

2 1 0  

Provides students with adequate 

think time 

2 1 0  

Presents individual turns 2 1 0  

Moves quickly from one exercise to 

the next 

2 1 0  

Maintains good pacing 2 1 0  
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Ensures students are firm on content 

prior to moving forward 

2 1 0  

Completes all parts of teacher- 

directed lesson 

2 1 0  

General Observation of the Group 2 1 0  

Student engagement in lesson 2 1 0  

Student success at completing 
activities 

2 1 0  

Teacher familiarity with lesson 
formats and progression through 
activities 

2 1 0  

Teacher encouragement of student 
effort 

2 1 0  

Transitions between activities were 
smooth 

2 1 0  

 

Notes: 
 
 

 

 

 

 
 

 
 
 
 
I certify that everything reported on this form is accurate and correct and that interventions are being 
implemented with integrity at least 80 percent of the time. 

 
 
 
 

Signature Date 
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Jackson-Madison County School System 
Tier III Direct Fidelity Checklist 

Fidelity Check #3 
 
Instructor:    Date/Time:  

Observed by:  Area of Intervention:     

Lesson Number:   Number of students in group:    

Start and Stop Time:  Total Time of Observation:     
 

High level of implementation=2 Inconsistent level of implementation=1 Low level of implementation=0 
 

AREA Level of 
Implementation 

Comments 

Materials and Time 2 1 0  

Teacher and student materials ready 2 1 0  

Teacher organized and familiar with 

lesson 

2 1 0  

Instruction/Presentation 2 1 0  

Follows steps and wording in lessons 2 1 0  

Uses clear signals 2 1 0  

Provides students many 
 
opportunities to respond 

2 1 0  

Models skills/strategies appropriately 

and with ease 

2 1 0  

Corrects all errors using correct 

technique 

2 1 0  

Provides students with adequate 

think time 

2 1 0  

Presents individual turns 2 1 0  

Moves quickly from one exercise to 

the next 

2 1 0  

Maintains good pacing 2 1 0  
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Ensures students are firm on content 

prior to moving forward 

2 1 0  

Completes all parts of teacher- 

directed lesson 

2 1 0  

General Observation of the Group 2 1 0  

Student engagement in lesson 2 1 0  

Student success at completing 
activities 

2 1 0  

Teacher familiarity with lesson 
formats and progression through 
activities 

2 1 0  

Teacher encouragement of student 
effort 

2 1 0  

Transitions between activities were 
smooth 

2 1 0  

 

Notes: 
 
 

 

 

 

 
 

 
 
 
 
I certify that everything reported on this form is accurate and correct and that interventions are being 
implemented with integrity at least 80 percent of the time. 

 
 
 
 

Signature Date 



Jackson-Madison County School System 
TIER III Intervention Walkthrough 

Fidelity Check #4 
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Teacher  Grade Level  Date   
 

Intervention being provided   
 

Person Completing this Walkthrough/Observation   
 
 
 

Rating Scale: 1 = minimal evidence noted; 2=evidence noted; 3 = outstanding implementation 
 

Classroom Setting 
  Space is appropriate for intervention implementation. 

 
Materials 
  Evidence exists of program materials being used as designed. 
  Teacher uses the Teacher’s Guide/manual/instructions during intervention. 

 
Teacher Instruction 
  Teacher follows the selected program’s instructional routines as designed. 
  Evidence exists that activities are student goal directed. 
  Teacher fosters active student engagement and motivation to learn. 
  Classroom behavior management system is effective in providing an environment conducive to 

learning. 
  Transitions are smooth and quick. 

 
Student Actions 
  Evidence of active versus passive learning 
  Evidence of student engagement 

 
Classroom Environment 
  Teacher and student interactions are mutually respectful and positive in tone. 
  Evidence exists that the teacher provides all students with an opportunity to learn. 
  Evidence indicates that the teacher implements activities that support student diversity. 

 
 
I certify that everything reported on this form is accurate and correct and that interventions are being 
implemented with integrity at least 80 percent of the time. 

 
 
 

Observer’s signature Teacher's signature 
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Jackson-Madison County School System 
TIER III Intervention Walkthrough 

Fidelity Check #5 

 

 

 
 

Teacher  Grade Level  Date   
 

Intervention being provided   
 

Person Completing this Walkthrough/Observation   
 
 
 

Rating Scale: 1 = minimal evidence noted; 2=evidence noted; 3 = outstanding implementation 
 

Classroom Setting 
  Space is appropriate for intervention implementation. 

 
Materials 
  Evidence exists of program materials being used as designed. 
  Teacher uses the Teacher’s Guide/manual/instructions during intervention. 

 
Teacher Instruction 
  Teacher follows the selected program’s instructional routines as designed. 
  Evidence exists that activities are student goal directed. 
  Teacher fosters active student engagement and motivation to learn. 
  Classroom behavior management system is effective in providing an environment conducive to 

learning. 
  Transitions are smooth and quick. 

 
Student Actions 
  Evidence of active versus passive learning 
  Evidence of student engagement 

 
Classroom Environment 
  Teacher and student interactions are mutually respectful and positive in tone. 
  Evidence exists that the teacher provides all students with an opportunity to learn. 
  Evidence indicates that the teacher implements activities that support student diversity. 

 
 
I certify that everything reported on this form is accurate and correct and that interventions are being 
implemented with integrity at least 80 percent of the time. 

 
 
 

Observer’s signature Teacher's signature 
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Jackson-Madison County School System 
RTI Team Notes – Intervention Plan Evaluation (Every 4.5 Weeks) 

 

 

 

Student Name:  Grade:  
Teacher:  Date of Review:   

 

Current Tier (circle one): II or III 
Intervention Used:    
Skill Area Addressed:   

 
Is Progress: 
□ Good 
□ Questionable 
□ Poor 

Is plan being implemented with integrity?* 
□ Fully 
□ Partially 
□ Not Implemented 

Is documentation sufficient to make a data based decision? 
□ Yes 
□ No 

Evaluation Decision 
□ Continue 
□ Modify** 
□ Discontinue 

*Refer to Intervention Log/Fidelity Checklists 
**If decision is made to modify intervention, a new Student Intervention Plan must be completed. 

 
Please describe basis for Evaluation Decision: 

 
 
 

 
 

Team Members involved in approving this plan. 
 

Name Relationship to Student Date 
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Jackson-Madison County School System 
Referral Decision Tree 

 

 

(To be completed at follow-up RTI2 Team meeting prior to making a Special Education Referral) 
 
Student Name:  Grade:  
Teacher:  Date of Review:   

 
Tier III Intervention(s) have occurred daily for 60 minutes in addition to core 
instruction 

□ Intervention logs attached 
□ (5) Fidelity checks completed and attached 

□ Yes □ No 

Implementation integrity has occurred with at least 80% fidelity □ Yes □ No 

Student has been present for majority of intervention sessions □ Yes □ No 

Tier III intervention(s) adequately addressed the student’s area of need  □ Yes □ No 

Tier III intervention was appropriate and research-based 
Research based interventions are: 

□ Explicit 
□ Systematic 
□ Standardized 
□ Peer reviewed 
□ Reliable/valid 
□ Able to be replicated 

□ Yes □ No 

Progress monitoring has occurred with at least 10-15 weekly data points OR 8-10 bi- 
monthly data points at Tier III 

□ Progress monitoring graphs attached 
□ Parent notification letters attached 

□ Yes □ No 

Gap analysis indicates that student’s progress is not sufficient for making adequate 
growth with current interventions 

□ Yes □ No 

The following have preliminarily been ruled out as the primary cause of the 
student’s lack of response to intervention 

□ Visual, motor, or hearing disability 
□ Emotional disturbance 
□ Cultural factors 
□ Environmental or economic factors 
□ Limited English proficiency 
□ Excessive  absenteeism 

□ Yes □ No 

** If the Intervention team answered “Yes” to all of the above questions, the team should consider 
referring for a psycho-educational evaluation. If the Intervention team answered “No” to any of the 
questions, that area should be addressed prior to referral. 

 
Team members involved in approving this plan with name and relationship to the student:  

 
 
 

 



 

 

Section 5 
SPECIAL EDUCATION 

• SPED  Eligibility Standards 
• Sample Form: Gap Analysis Worksheet 
• Sample Form: Rate of Improvement (ROI) Worksheet 
• Sample Form: Exclusionary Factors Worksheet 
• Sample Form: Parent Input 
• Sample Form: General Education Teacher’s Input 
• Sample Form: Systematic Observation during Tier I Instruction 
• Sample Form: Systematic Observation during Tier II or Tier III Intervention 
• Sample Forms: Teacher Observations of Tier III Interventions 



 

 

EFFECTIVE JULY 1, 2014: 
 

Specific Learning Disability 
 

1. Definition: The term Specific Learning Disability means a disorder in one or more of the basic 
psychological processes involved in understanding or in using language, spoken or written, which may 
manifest itself in the imperfect ability to listen, think, speak, read, write, spell, or do mathematical 
calculations, and that adversely affects a child’s educational performance. Such term includes conditions 
such as perceptual disabilities (e.g., visual processing), brain injury that is not caused by an external 
physical force, minimal brain dysfunction, dyslexia, and developmental aphasia. Specific Learning 
Disability does not include a learning problem that is primarily the result of Visual Impairment; Hearing 
Impairment; Orthopedic Impairment; Intellectual Disability; Emotional Disturbance; Limited English 
Proficiency; or, Environmental or Cultural Disadvantage. 

2. Evaluation: The characteristics as identified in the Specific Learning Disabilities definition are present 
to include: 

A. Evaluation for Specific Learning Disabilities shall meet the following standards: 
 

1. To ensure that underachievement in a student suspected of having a Specific Learning Disability 
is not due to a lack of appropriate instruction (i.e., empirically research-based instruction that is 
rigorous, systematic, and peer-reviewed) in the student’s State approved grade level standards, 
the following must be obtained: 

 
a. Data that demonstrate that prior to, or as a part of, the referral process, the student was 

provided appropriate instruction (i.e., empirically research-based instruction that is 
rigorous and systematic throughout all Tiers of instruction/intervention) in regular 
education settings, delivered by qualified and appropriately trained personnel; and 

 
b. Data-based documentation of repeated assessments of achievement, reflecting formative 

assessment of student progress during intervention, which was provided to the student’s 
parents at a minimum of once every four and one-half (4.5) weeks. 

 
2. The LEA must ensure that the child is observed in the student’s learning environment (including 

the regular classroom setting) to document the student’s academic performance and behavior in 
the areas of difficulty. A pattern of strengths and weaknesses in performance shall be 
documented by two systematic observations in the area of suspected disability (one must be 
conducted by the certifying specialist and one may be conducted by the special education 
teacher): 

 
a. Systematic observation of routine classroom instruction, and 
b. Systematic observation during intensive, scientific research-based or evidence-based 

intervention. 
 

In the case of a student who is in a placement outside of the local education agency, a team member 
must observe the student in an environment appropriate for a student of that age. 

 
3. The student does not achieve adequately for the student’s age or to meet State-approved grade- 

level standards in one or more of the following areas, when provided with learning experiences 
and instruction appropriate for the student’s age or State-approved grade level standards: 

 
a. Basic Reading Skills 

 
b. Reading Fluency Skills 

 
c. Reading Comprehension 



 

 

d. Written Expression 
 

e. Mathematics Calculation 
 

f. Mathematics Problem Solving 
 

An evaluation of Oral Expression and Listening Comprehension shall be completed pursuant to the 
Speech or Language Impairment eligibility standards. If a student has been evaluated by a Speech 
Language Pathologist and does not qualify as Language Impaired, then the IEP team may consider a 
Specific Learning Disability in either Oral Expression or Listening Comprehension if either continues to be 
a suspected area of disability; however, the rigorous intervention and progress monitoring standards must 
be met. 

 
In order to document inadequate achievement, an individual, standardized, and norm-referenced 
measure of academic achievement must be administered in the area(s) of suspected disability (i.e., Basic 
Reading Skills, Reading Fluency, Reading Comprehension, Written Expression, Mathematics Calculation, 
and Mathematics Problem Solving). 

 
4. The student does not make sufficient progress to meet age or State-approved grade-level 

standards in one or more areas (i.e., Basic Reading Skills, Reading Fluency, Reading 
Comprehension, Written Expression, Math Calculation, Mathematics Problem Solving) when 
using a process based on the student’s responsiveness to scientific, research-based intervention 
in each area of suspected delay. A lack of sufficient progress should be established by examining 
the student’s Rate of Improvement (ROI) including a gap analysis and should be based on the 
following criteria: 

 
• The rate of progress or improvement is less than that of his/her same-age peers, 

or 

• The rate of progress is the same as or greater than that of his/her same age peers but will 
not result in reaching the average range of achievement within a reasonable period of time. 

5. The team must determine that underachievement is not primarily the result of Visual, Motor, or 
Hearing Disability, Intellectual Disability, Emotional Disturbance, Cultural Factors, Environmental 
or Economic Factors, Limited English Proficiency, or Excessive Absenteeism. 

 
B. A student whose characteristics meet the definition of a student having a Specific Learning Disability 

may be identified as a student eligible for special education services if: 
 

1) All of the aforementioned eligibility criteria are met, and 
 

2) There is evidence, including observation and/or assessment, indicating how the Specific 
Learning Disabilities adversely impact the student’s performance in or access to the general 
education curriculum. 

 
C. Evaluation participants must include: 

 
1) The parent or guardian; 

 
2) The student’s general education classroom teacher; 

 
3) A licensed special education teacher; 

 
4) A licensed School Psychologist; and 

 
5) Other professional personnel as indicated (i.e., Speech Language Pathologist or 



 

 

Occupational Therapist). 
 

3. Extension: Local education agencies may apply to the Tennessee Department of Education to extend 
the effective date for implementation of a research based instruction method until July 1, 2015 for grades 6- 
8. Approved local education agencies may continue to use a discrepancy method when determining 
whether a child in grades 6-8 has a specific learning disability until July 1, 2015, at which time a research 
based instruction method is mandatory for such grades. Local education agencies may apply to the 
Tennessee Department of Education to extend the effective date for implementation of a research based 
instruction method until July 1, 2016 for grades 9-12. Approved local education agencies may continue to 
use a discrepancy method when determining whether a child in grades 9-12 has a specific learning 
disability until July 1, 2016, at which time a research based instruction method is mandatory for such 
grades. 
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Jackson-Madison County School System 
 

 

Step 1: Determine Gap 

Step 2: Gap Analysis 

Gap Analysis Worksheet 
Student Name:    

 
Current Tier:    

Grade/Teacher:  Date of Review:   
 

ASSESSMENT USED:  
Students current benchmark performance:  
Student’s current rate of improvement (ROI):  
Current benchmark expectation:  
Number of weeks left in the school year:  

 
 
 
 

   Is Gap Significant? 
  /   =     

Current benchmark expectation Current performance Current Gap □ Yes ☐ No 

 
If Gap is significant, complete Step 2. 

 
 

 
   - 

 
   
= 

 
   

End of year benchmark Current performance Difference 

 

 
   Is this reasonable*? 

  /   =     
Difference Weeks left in the year Rate of Improvement Needed □ Yes ☐ No 

OR 
 

   Is this reasonable*? 
  /   =     
Difference Student’s Current ROI Number of weeks to meet 

goal 
□ Yes ☐ No 

*A reasonable ROI is one that is no more than twice (2x) the ROI of typical peers. 
 
 
 

School Psychologists Signature Date 
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Jackson-Madison County School System 
 

 

Rate of Improvement (ROI) Worksheet 
Student Name:   Current Tier:    
Grade/Teacher:  Date of Review:   

 
ASSESSMENT USED:  
Student’s score on the first probe administered:  
Student’s score on the last probe administered:  
Fall  benchmark expectation:  
Spring  benchmark expectation:  

 
 
Step 1: Determine Typical ROI 

 
 

   - 
 

  / 
 

  = 
 

   
Spring benchmark 
expectation: 

Fall benchmark 
expectation 

Number of weeks Typical ROI (slope) 

 
 
Step 2: Determine Student ROI 

 
 

   - 
 

  / 
 

  = 
 

   
Student’s score on 
the last probe 
administered 

Student’s score on 
the last probe 
administered 

Number of weeks Student ROI (slope) 

 
 
Step 3: Compare Student ROI to Typical ROI 

 
 

  X 
 

  2 = 
 

   
Is student’s ROI < 

Aggressive/Reasonable 
ROI? 

□ Yes ☐ No 
Typical ROI  Aggressive ROI 

  X   1.5 =    
Typical ROI  Reasonable ROI 

 
 
If the team answers “yes”, consider a change in intervention:  

 
• Increasing frequency of intervention sessions 
• Changing intervention 
• Changing intervention provider 
• Changing time of day intervention is delivered 
• Increasing intensity (Tier) of intervention 
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Jackson-Madison County School System 
Exclusionary Factors Worksheet 

*This worksheet is provided as a tool to determine whether each factor can be ruled out as the primary cause of a 
student’s lack of progress within the general education and/or tiered intervention.* 

Lack of Instruction in Reading, Writing, and Math 
 Student has attended school regularly (absent less than 23% of the time) □ Yes □ No 

Student has received tiered instruction and intervention in specific area of deficit □ Yes □ No 
Limited English Proficiency 

 Is there a language other than English spoken by this student? □ Yes □ No 
Is there a language other than English spoken in the student’s home? □ Yes □ No 
Are there specific dialectical or cultural influences that would affect the student’s ability 
to speak or understand English? 

□ Yes □ No 

Intellectual  Disability 
 Student’s performance is equally depressed in all academic areas □ Yes □ No 

Student’s adaptive/self-help skills appear age appropriate □ Yes □ No 
Emotional Disturbance 

 Does the student exhibit behavioral/emotional difficulties that interfere with learning? □ Yes □ No 
Does the student have a medical history and/or school history of emotional difficulties? □ Yes □ No 

If the answer to either question above is “yes”, has an ecologically valid Functional 
Behavior Assessment (FBA) been conducted? Results of FBA: 

□ Yes □ No 

Visual Impairment, Hearing Impairment/Deafness or Orthopedic Impairment 
 Vision has been screened and found to be within normal limits 

Results: Right eye (near)  Right eye (far)   
Left eye (near) Left eye (far) 

□ Yes □ No 

Hearing has been screened and found to be within normal limits 
Results: Right ear: ☐ Pass ☐ Fail Left ear: ☐ Pass  ☐ Fail 

□ Yes □ No 

Does the student have a history of significantly delayed motor development? □ Yes □ No 
Is there a medical diagnosis for a motor impairment that would affect the student’s 
ability to learn or access general classroom instruction/intervention? 

□ Yes □ No 

Have any physical or motor impairments been observed or assessed? □ Yes □ No 
Environmental or Cultural Factors 

 Limited experiential background in majority based culture □ Yes □ No 
Transiency in elementary school years (at least two moves in a single school year) □ Yes □ No 
Home responsibilities interfering with learning activities □ Yes □ No 
Residence in a depressed economic area □ Yes □ No 
Low family income at subsistence level □ Yes □ No 
Limited involvement in organizations and activities of any culture □ Yes □ No 
Geographic isolation □ Yes □ No 

Motivational  Factors 
 Does the student attempt classroom assignments and/or homework? □ Yes □ No 

Are group and/or standardized achievement scores consistent with student’s grades? □ Yes □ No 
Situational Trauma 

 Has the student’s academic performance fallen dramatically within the last 6-12 months? □ Yes □ No 
Is there knowledge of any situations within the student’s family that would contribute to 
a drop in academic performance (e.g., death of family member, divorce of parent, etc.) 

□ Yes □ No 

Please explain how any indicated factors have been ruled out as the determinant factors for this student’s lack of 
progress within general education instruction and/or tiered intervention:    
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Jackson-Madison County School System 
Parent Input 

 
Child’s Name:  Birthdate:  Today’s Date:    
Mother’s name:  Father’s name     

 

Child resides primarily with (check one):  Mother  Father  Both parents  Joint Custody 
 

Please list names of others living in the home. 
Name Age Relationship to Child 

   
   
   
   

 
Developmental/Medical History 

 
1. Were any problems reported during pregnancy? (health, illnesses, injuries, medication) 

 

Was pregnancy full-term?  ☐Yes   ☐No How many weeks?    
Child’s Birth weight    
Any other problems with labor or delivery?    

 

2. Were developmental milestones met (check one): ☐ early ☐ late ☐ on time 

Please list ages at which your child first: 

 
 
 
 
 

3. List important medical information including serious illnesses, injuries, and hospitalizations such as 
frequent ear infections, tubes in ears (hearing problems), seizures, allergies, etc. 

 
 

 

4. Please list current medications your child is taking: 
 
 

 

5. Has your child ever had visual problems or worn glasses? 
 
 

Sat unaided  
Walked independently  

Spoke single words  

Spoke using 2-3 words  

Was toilet trained  
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6. Has your child ever received services for developmental and/or communication delays? 
 
 

 
 

7. Has your child ever received a psychological or psycho-educational evaluation? If so, when and 
where? 

 
 

 

8. Have special education services been provided in the past? 
 
 

 

9. Describe any behavior problems noticed at home or reported by teachers: 
 
 

 

Home/Community 
1. What are your child’s successes? 

 
 

 

2. What things are hard for your child? 
 
 

 

3. Please list any sports, hobbies, etc. 
 
 

 

4. How does your child get along with adults? 
 
 

With peers? 
 
 

 

5. Have there been any recent changes at home that may be impacting your child’s performance at 
school? 
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Areas of Concern 
 

□ Behavior/Emotional ☐Fighting ☐Cries easily 

□ Immature language usage ☐Short attention span ☐Difficulty following directions 

□ Slow motor development ☐Slow development ☐Overactive 

☐Speech difficult to understand ☐Difficulty understanding language ☐Underactive 

☐Uneven development ☐Listening ☐Withdrawn 

☐Difficulty  answering questions ☐Health/medical ☐Difficulty remembering 
☐Other   

 
 

Please report any other concerns below. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



8 

Jackson-Madison County School System 
 

 

General Education Teacher’s Input Form 
(Indirect  Observation) 

 
Name of Student:  Date of Birth:  /  /   Age:  
School:     Grade:     

 

Carefully consider the following questions and provide as much information as possible regarding this 
student’s typical daily performance in your classroom. His or her behavior should be evaluated in 
comparison to a typically functioning student of the same age and in terms of appropriate 
developmental  stages and expectations. 

 
Describe this student’s reading skills (e.g., decoding, comprehension, and fluency). 

 
 

 

 

 

Describe this student’s math skills (e.g., calculation, numerical concepts, and word problems). 
 
 

 

 

 

 

Describe other academic concerns/performance levels (e.g., science, social studies, and problem-solving 
skills). 

 
 

 

 

 

 

Describe this student’s behavior in the classroom (e.g., following rules, attention to task, organizational 
skills, relationships to peers, and problems or concerns). 

 
 

 

 

��
��Yes ��No This student does not perform academically in the classroom in a manner that is 

commensurate with current academic standards. 
 
 

Printed Name of Person Completing Form Job Title 
 
 

Signature of Person Completing Form Date 
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Jackson-Madison County School System 
Systematic Observation Form 

 

 

(During Routine Classroom Instruction) 
 
Name of Student:  Date of Birth:  /  /   Age:  
School:     Grade:     

 
Teacher: Group Size:    
Start Time: End Time:   

 
 
 
 

 

Skill/Subskill 

 
 
 

 

Skill/Subskill 

 
 
 

 

Skill/Subskill 

 
OTHER COMMENTS AND OBSERVATIONS: 

Observer Notes (what will you be looking for?) 
 
Key: 



Jackson-Madison County School System 
Systematic Observation Form 
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(During Tier II or Tier III Intervention) 
 
Name of Student:  Date of Birth:  /  /   Age:  
School:     Grade:     

 
Teacher/Interventionist: Group Size:   
Start Time: End Time:   

 
 
 
 

 

Skill/Subskill 

 
 
 

 

Skill/Subskill 

 
 
 

 

Skill/Subskill 

 
OTHER COMMENTS AND OBSERVATIONS: 

Observer Notes (what will you be looking for?) 
 
Key: 
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TEACHER ONLY FILLS OUT 
OBSERVATIONS FOR AREA OF 

TIER III INTERVENTIONS 
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Jackson-Madison County School System 
Teacher Checklist – Basic Reading Skills 

Student:  Date:    
School:  Teacher:   

 

 

 
 

YES NO SOMETIMES THE STUDENT: 
☐ ☐ ☐ Avoids reading 
☐ ☐ ☐ Demonstrates a change in behavior when asked to read silently 
☐ ☐ ☐ Demonstrates a change in behavior when asked to read orally 
☐ ☐ ☐ Names alphabet letters correctly 
☐ ☐ ☐ Recognizes his/her name in print 
☐ ☐ ☐ Matches letters 
☐ ☐ ☐ Guesses words from initial letters 
☐ ☐ ☐ Guesses words from pictorial clues 
☐ ☐ ☐ Guesses words from context clues 
☐ ☐ ☐ Sounds out vowels correctly 
☐ ☐ ☐ Sounds out consonants correctly 
☐ ☐ ☐ Sounds out words correctly 
☐ ☐ ☐ Blends sounds correctly 
☐ ☐ ☐ Has an adequate sight word vocabulary 
☐ ☐ ☐ Substitutes sounds 
☐ ☐ ☐ Substitutes words 
☐ ☐ ☐ Omits sounds 
☐ ☐ ☐ Omits words 
☐ ☐ ☐ Repeats sounds 
☐ ☐ ☐ Repeats words 
☐ ☐ ☐ Reads from left to right 
☐ ☐ ☐ Skips lines 
☐ ☐ ☐ Moves head when reading 
☐ ☐ ☐ Moves lips when reading 
☐ ☐ ☐ Uses finger to anchor self when reading 
☐ ☐ ☐ Reads high frequent sight words correctly (the, and, but) 
☐ ☐ ☐ Drops voice at the end of a sentence 
☐ ☐ ☐ Reads orally with expression 
☐ ☐ ☐ Reads word-by-word 
☐ ☐ ☐ Reads faster silently than orally 
☐ ☐ ☐ Corrects his/her own errors 
☐ ☐ ☐ Observes small differences between words (plurals, verb endings, 

possessives) 
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Jackson-Madison County School System 
Teacher Checklist – Reading Fluency 

Student:  Date:    
School:  Teacher:   

 

 

 
 

OFTEN RARELY SOMETIMES WHEN READING ALOUD, DOES THE STUDENT: 
☐ ☐ ☐ Stop frequently 
☐ ☐ ☐ Make inappropriate pauses 
☐ ☐ ☐ Read word-by-word 
☐ ☐ ☐ Speak in a flat, monotone voice 
☐ ☐ ☐ Miss emotional and contextual cues 
☐ ☐ ☐ Mix up who says which piece of a dialogue in a narrative 
☐ ☐ ☐ Pay little attention to punctuation 
☐ ☐ ☐ Painstakingly sound out words 
☐ ☐ ☐ Have difficulty with sounds 
☐ ☐ ☐ Fail to recognize reoccurring words 
☐ ☐ ☐ Emphasize the wrong syllable 
☐ ☐ ☐ Ignore suffixes and prefixes 

 
OFTEN RARELY SOMETIMES WHEN READING SILENTLY, DOES THE STUDENT: 

☐ ☐ ☐ Read at about the same speed as when reading aloud 
☐ ☐ ☐ Shift eyes often on the page 
☐ ☐ ☐ Need to stop and reread often 
☐ ☐ ☐ Seem to skim large chunks of text 
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Jackson-Madison County School System 
Teacher Checklist – Reading Comprehension 

Student:  Date:    
School:  Teacher:   

 

 

 
 

YES NO SOMETIMES THE STUDENT: 
☐ ☐ ☐ Attempts to read using pictures and context clues 
☐ ☐ ☐ Recognizes common words in stories 
☐ ☐ ☐ Begins to use phonetic cueing system (e.g., beginning sounds) 
☐ ☐ ☐ Uses decoding skills 
☐ ☐ ☐ Uses context clues 
☐ ☐ ☐ Demonstrates fluent oral reading 
☐ ☐ ☐ Understands passive voice (Mice were eaten by the cat.) 
☐ ☐ ☐ Understands relative causes (the cake that Mac ate) 
☐ ☐ ☐ Understands direct and indirect quotes within a passage 
☐ ☐ ☐ Understands pronoun reference (he = Billy) 
☐ ☐ ☐ Recognizes meanings of antonyms ad synonyms 
☐ ☐ ☐ Recognizes multiple meanings (fly – a fly, to fly) 
☐ ☐ ☐ Understands figurative language (hold your horses) 
☐ ☐ ☐ Differentiates homonyms (road – rode) 
☐ ☐ ☐ Summarizes grade appropriate stories or passages 
☐ ☐ ☐ Identifies the main idea in grade appropriate passages 
☐ ☐ ☐ Identifies supporting details in grade appropriate passages 
☐ ☐ ☐ Compares and contrasts stories, characters, events, etc. 
☐ ☐ ☐ Uses printed material to make and confirm predictions 
☐ ☐ ☐ Locates details and facts to answer questions and draw conclusions 
☐ ☐ ☐ Uses printed material to gather information (for reports, etc.) 
☐ ☐ ☐ Comprehends material from a variety of sources (newspaper, 

magazine, content area text, trade books, reference materials) 
☐ ☐ ☐ Follows a sequences of written directions to complete a task (work 

sheet directions, recipes, directions for building a model) 
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Jackson-Madison County School System 
Teacher Checklist – Mathematics  Calculation 

Student:  Date:    
School:  Teacher:   

 

 

 
 

YES NO SOMETIMES THE STUDENT: 
☐ ☐ ☐ Counts by rote to 20 
☐ ☐ ☐ Counts by tens 
☐ ☐ ☐ Understands  one-to-one correspondence 
☐ ☐ ☐ Reads numbers to 20 
☐ ☐ ☐ Completes addition correctly with one digit numbers 
☐ ☐ ☐ Completes addition correctly with two or more digit numbers 
☐ ☐ ☐ Completes subtraction correctly with one digit numbers 
☐ ☐ ☐ Completes subtraction correctly with two or more digit numbers 
☐ ☐ ☐ Completes multiplication correctly with one digit numbers 
☐ ☐ ☐ Completes multiplication correctly with two or more digit numbers 
☐ ☐ ☐ Completes division correctly with one digit numbers 
☐ ☐ ☐ Completes division correctly with two or more digit numbers 
☐ ☐ ☐ Confuses operational signs 
☐ ☐ ☐ Uses fingers for computation 
☐ ☐ ☐ Uses manipulatives for computation 
☐ ☐ ☐ Reverses numbers 
☐ ☐ ☐ Keeps columns straight 
☐ ☐ ☐ Copies problem with adequate spacing 
☐ ☐ ☐ Finds page numbers correctly 
☐ ☐ ☐ Uses place values correctly 
☐ ☐ ☐ Completes problems involving more than one mathematical operation 
☐ ☐ ☐ Completes problems very slowly 
☐ ☐ ☐ Avoids the use of math 
☐ ☐ ☐ Changes behavior when required to do math 
☐ ☐ ☐ Completes math problems “in his/her head” 
☐ ☐ ☐ Shows more ability in reading than math 
☐ ☐ ☐ Shows more tension during math than other subjects 
☐ ☐ ☐ Completes math assignments at his/her level 
☐ ☐ ☐ Corrects his/her own errors 
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Jackson-Madison County School System 
Teacher Checklist – Mathematics Reasoning 

Student:  Date:    
School:  Teacher:   

 

 

 
 

YES NO SOMETIMES THE STUDENT: 
☐ ☐ ☐ Applies math operations to real life problems 
☐ ☐ ☐ Completes word problems 
☐ ☐ ☐ Understands basic math concepts such as more or less 
☐ ☐ ☐ Recognizes and names basic shapes (circle, square, diamond) 
☐ ☐ ☐ Experiences success with puzzles, codes, and card games 
☐ ☐ ☐ Understand basic time concepts (yesterday, before) 
☐ ☐ ☐ Names the days of the week correctly 
☐ ☐ ☐ Names months correctly 
☐ ☐ ☐ Uses the calendar correctly 
☐ ☐ ☐ Tells time to the nearest half-hour 
☐ ☐ ☐ Tells time correctly 
☐ ☐ ☐ Uses basic money terms correctly (penny, dime, dollar) 
☐ ☐ ☐ Makes change correctly 
☐ ☐ ☐ Uses basic measurements correctly 
☐ ☐ ☐ Uses tables and/or graphs correctly 
☐ ☐ ☐ Choses appropriate operations to complete math problems 
☐ ☐ ☐ Guesses at answers instead of trying to solve problems 
☐ ☐ ☐ Solves problems with missing elements 
☐ ☐ ☐ Differentiates between essential and nonessential information in 

solving problems 
☐ ☐ ☐ Solves problems with a rote, inflexible approach 
☐ ☐ ☐ Uses manipulatives creatively to solve problems 
☐ ☐ ☐ Asks for assistance from the teacher instead of attempting to solve the 

problem 
☐ ☐ ☐ Solves problems involving a sequences of steps 
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Jackson-Madison County School System 
Teacher Checklist – Written Expression 

Student:  Date:    
School:  Teacher:   

 

 

 
 

YES NO SOMETIMES THE STUDENT: 
☐ ☐ ☐ Orients the book in proper position and turns pages from the left 
☐ ☐ ☐ Copies materials correctly from board to desk 
☐ ☐ ☐ Uses correct spacing for letters and words (writes letters on, not above 

or below, the base line) 
☐ ☐ ☐ Writes fluently, is not slow or labored 
☐ ☐ ☐ Uses a variety of sentences structures 
☐ ☐ ☐ Recognizes  own letter/numeral reversals 
☐ ☐ ☐ Uses correct capitalization and punctuation in daily written work 
☐ ☐ ☐ Uses correct grammar in written work 
☐ ☐ ☐ Uses plurals correctly (regular and irregular) 
☐ ☐ ☐ Uses subject and verb appropriately 
☐ ☐ ☐ Expresses questions correctly: yes/no and “wh” questions 
☐ ☐ ☐ Uses  negation correctly 
☐ ☐ ☐ Uses pronouns correctly (personal, demonstrative, and reflexive) 
☐ ☐ ☐ Uses writing to communicate information 
☐ ☐ ☐ Provides reader with appropriate amount of information (detail, 

background, context) 
☐ ☐ ☐ Uses appropriate degree of familiarity (e.g., business vs. friendly letter) 
☐ ☐ ☐ Approaches written tasks in prescribed format using appropriate 

conventions (e.g., fiction, information, requesting, personal) 
☐ ☐ ☐ Uses content skills appropriately 
☐ ☐ ☐ Writes about a single event, experience, or point of view 
☐ ☐ ☐ Adds descriptive detail 
☐ ☐ ☐ Expresses original ideas, humor, and imagination 
☐ ☐ ☐ Evidences overall organization pattern in written composition 
☐ ☐ ☐ Sequences events or points logically within paragraphs and/or 

composition 
☐ ☐ ☐ Reports a clear beginning, middle, and end 
☐ ☐ ☐ Uses topic appropriate vocabulary 
☐ ☐ ☐ Avoids fragments and run-on sentences 
☐ ☐ ☐ Presents details and facts to develop and support the main idea 
☐ ☐ ☐ Uses effective writing processes: pre-writing activities (e.g., topic 

choice) 
☐ ☐ ☐ Demonstrates use of drafting 
☐ ☐ ☐ Uses proofing skills (e.g., precise phrasing) 
☐ ☐ ☐ Shares written work (e.g., peer editing) 
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Jackson-Madison County School System 
Teacher Checklist – Listening Comprehension 

Student:  Date:    
School:  Teacher:   

 

 

 
 

YES NO SOMETIMES THE STUDENT: 
☐ ☐ ☐ Enjoys have stories read aloud 
☐ ☐ ☐ Has an attention span for verbal presentation adequate for age level 
☐ ☐ ☐ Attends to all of what is said rather than “tuning out” portions 
☐ ☐ ☐ Is able to ignore auditory distractions 
☐ ☐ ☐ Faces source of sound directly – does not tilt one ear toward teacher 
☐ ☐ ☐ Responds after first presentation – does not often ask for things to be 

repeated 
☐ ☐ ☐ Understands materials presented through the visual channel (written 

or drawn) 
☐ ☐ ☐ Responds to questions within expected time period 
☐ ☐ ☐ Follows two- or three-step directions 
☐ ☐ ☐ Demonstrates understanding (verbally or nonverbally) of the main 

idea of a verbal presentation 
☐ ☐ ☐ Comprehends who, what when, where, why, and how questions 

appropriate for age level 
☐ ☐ ☐ Demonstrates understanding of vocabulary appropriate for age level 
☐ ☐ ☐ Discriminates likenesses and differences in words (toad – told) and 

sounds (t – d) 
☐ ☐ ☐ Demonstrates understanding of temporal (before/after), position 

(above/below), and quantitative (more/several) concepts 
☐ ☐ ☐ Understands subtleties in word or sentence meaning (idiom, figurative 

language) 
☐ ☐ ☐ Interprets meaning from vocal intonation 
☐ ☐ ☐ Understands a variety of sentence structures (cause-effect passive 

voice: – The ball was bounced by the girl.) and clauses (clause that 
modifies the subject: - The dog that chased the cat was hit.) 



 

 

Section 6 
SAMPLE PARENT LETTERS 

• Reading: Moving from Tier I to Tier II 
• Reading: Returning to Tier I 
• Reading: Moving from Tier II to Tier III 
• Reading: Returning to Tier II 
• Reading: Progress Monitoring Letter 
• Math: Moving from Tier I to Tier II 
• Math: Returning to Tier I 
• Math: Moving from Tier II to Tier III 
• Math: Returning to Tier II 
• Math: Progress Monitoring Letter 
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PARENT  LETTERS: 
READING 

 
 
• Moving from Tier I to Tier II 
• Returning to Tier I 
• Moving from Tier II to Tier III 
• Returning to Tier II 
• Progress Monitoring Letter 
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Jackson-Madison County School System 
Response to Intervention (RTI) 

 

 

Moving from Tier I to Tier II 
Reading 

 
 
Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
Three times a year each student at your child’s school is given a universal screening assessment 
to determine his or her reading abilities. Your child’s scores show that he/she is experiencing 
some challenges in reading. Along with the universal screening, your child’s progress has been 
monitored every two weeks or more. Although he/she is receiving direct reading instruction 
daily in Tier I (general classroom instruction), he/she has still not shown the needed growth to 
maintain grade level progress. Your child will now be receiving an additional  minutes of 
reading interventions each day in Tier II. This Tier II intervention will be done in small groups 
with trained personnel using research based materials. Your child’s progress will continue to be 
monitored every two weeks or more. Additional assessments maybe completed in order to 
inform instruction and intervention. It is our goal to provide the best instruction and materials 
to help your child succeed. 

Providing daily opportunities for your child to read aloud and discuss what has been read at 
home, in any subject area, is strongly recommended. Reading is a skill and not a subject. 
Improvement in any skill area requires regular ongoing practice. If you have questions, or would 
like more information please contact your child’s teacher. 

 
 

Respectfully, 
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Jackson-Madison County School System 
Response to Intervention (RTI) 

 

 

Returning to Tier I 
Reading 

 
 
Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
Three times a year, each student at your child’s school is given a universal screening assessment 
to determine his/her reading abilities. Your child’s scores show that he/she has made some 
improvement in reading. Along with the universal screening, your child’s progress has been 
monitored every two weeks or more. Your child has been receiving direct reading instruction 
daily in Tier I (general classroom instruction), and an additional  minutes of small group 
interventions in Tier II. The RTI program, along with your child’s effort, has helped to show 
improved reading progress. At this time, your child will no longer need the additional Tier II 
interventions and will receive all reading instruction through his/her regular classroom. Your 
child’s progress will continue to be monitored. 

Additional assessments maybe completed in order to inform instruction and intervention. It is 
our goal to provide the best instruction and materials to help your child succeed. Reading aloud 
at home and discussing what is read will be of great importance to your child’s continued 
growth. Please continue to encourage your child to give his/her best at school and let him/her 
know you believe in their ability to be successful. If you have questions or would like more 
information, please contact your child’s teacher. 

 
 
 
Respectfully, 
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Jackson-Madison County School System 
Response to Intervention (RTI) 

 

 

Moving from Tier II to Tier III 
Reading 

 
 
Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
Three times a year, each student at your child’s school is given a universal screening assessment 
to determine his or her reading abilities. Your child’s scores show that he/she continues to 
struggle with reading. Along with the universal screening, your child’s progress has been 
monitored every two weeks or more. Although your child is receiving direct reading instruction 
daily in Tier I (general classroom instruction), and an additional  minutes of small group 
interventions in Tier II, he/she has still not shown enough improvement. Your child will now be 
receiving an additional  minutes of Tier III reading interventions each day. This will be a 
total of  additional minutes of reading interventions each day. This Tier III instruction will 
be done in very small groups with trained personnel using research based materials. Your 
child’s progress will continue to be monitored. 

 
Additional assessments maybe completed in order to inform instruction and intervention. It is 
our goal to provide the best instruction and materials to help your child succeed. If you would 
like more information please contact your child’s teacher. 

Providing daily opportunities for your child to read aloud and discuss what has been read at 
home, in any subject area, is strongly recommended. Reading is a skill and not subject. 
Improvement in any skill area requires regular ongoing practice. 

 
 
 
Respectfully, 
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Jackson-Madison County School System 
Response to Intervention (RTI) 

 

 

Returning to Tier II 
Reading 

 
 
Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
Three times a year, each student at your child’s school is given a universal screening assessment 
to determine his or her reading abilities. Your child’s scores show that he/she has made some 
improvement in reading. Along with the universal screening, your child’s progress has been 
monitored every two weeks or more. Your child has been receiving direct reading instruction 
daily in Tier I (general classroom instruction), and an additional  minutes of small group 
interventions in Tier III with trained personnel. The RTI program, along with your child’s effort, 
has helped to show improved reading progress. At this time, your child will no longer need the 
additional Tier III intervention. In order to maintain your child’s progress, they will continue to 
receive an additional  minutes of Tier II small group interventions along with direct 
reading instruction through his/her regular classroom. Your child’s progress will continue to be 
monitored. Additional assessments maybe completed in order to inform instruction and 
intervention. It is our goal to provide the best instruction and materials to help your child 
succeed. 

Reading aloud at home and discussing what is read will be of great importance to your child’s 
continued growth. Please continue to encourage your child to give his/her best at school and 
let him/her know you believe in their ability to be successful. If you have questions or would 
like more information, please contact your child’s teacher. 

 
 

Respectfully, 
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Jackson-Madison County School System 
Response to Intervention (RTI) 

 

 

Progress Monitoring Letter 
Reading 

 
 
Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
A letter previously notified you that your student is receiving additional reading interventions. 
During this intervention period, your child has been receiving small group, systematic 
intervention in reading. Your child has had his/her progress monitored every other week using 
assessments that are specific to the intervention being used. Attached you will find a copy of 
your child’s progress monitoring. All progress monitoring is reported using a graph so that you 
can see the progress your child is making. 

Based on our progress measurements, we believe your child is: 
 
 Making good progress and we plan to discontinue the additional intervention. 

 Making good progress and we plan to decrease the amount of additional 
intervention time being provided. 

 Making some progress and we plan to continue the intervention at this time. 

 Making limited progress and we plan to consider changes in the intervention that 
we are providing. 

 Making insufficient progress and we plan to change the intervention plan at this 
time. Further assessment and/or a parent meeting may be necessary. 

 
 
As the school staff, we are pleased to have this opportunity to provide your child with this 
needed assistance. If you have additional questions or concerns, please contact your child’s 
teacher. 

 
 

Respectfully, 
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PARENT  LETTERS: 
MATHEMATICS 

 
 
• Moving from Tier I to Tier II 
• Returning to Tier I 
• Moving from Tier II to Tier III 
• Returning to Tier II 
• Progress Monitoring Letter 
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Jackson-Madison County School System 
Response to Intervention (RTI) 

Tier I to Tier II 
Mathematics 

 

 

 
 
Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
Three times a year, each student at your child’s school is given a universal screening assessment 
to determine his or her math abilities. Your child’s scores show that he/she is experiencing 
some challenges in math. Along with the universal screening, your child’s progress has been 
monitored every two weeks or more. Although he/she is receiving direct math instruction daily 
in Tier I (general classroom instruction), he/she has still not shown the needed growth to 
maintain grade level progress. Your child will now be receiving an additional  minutes of 
math interventions each day in Tier II. This Tier II intervention will be done in small groups with 
trained personnel using research based materials. Your child’s progress will continue to be 
monitored every two weeks or more. Additional assessments maybe completed in order to 
inform instruction and intervention. It is our goal to provide the best instruction and materials 
to help your child succeed. 

We encourage you, as the parent or guardian, to ask your child to share his/her math work with 
you regularly. Be sure to encourage your child to do his/her best and let them know you believe 
in his or her ability to improve. If you have questions, or would like more information please 
contact your child’s teacher. 

 
 

Respectfully, 
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Jackson-Madison County School System 
Response to Intervention (RTI) 

Returning to Tier I 
Mathematics 

 

 

 
 
Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
Three times a year, each student at your child’s school is given a universal screening assessment 
to determine his/her math abilities. Your child’s scores show that he/she has made some 
improvement in math. Along with the universal screening, your child’s progress has been 
monitored every two weeks or more. Your child has been receiving direct math instruction daily 
in Tier I (general classroom instruction), and an additional  minutes of small group 
interventions in Tier II. The RTI program, along with your child’s effort, has helped to show 
improved math progress. At this time, your child will no longer need the additional Tier II 
interventions and will receive all math instruction through his/her regular classroom. Your 
child’s progress will continue to be monitored. Additional assessments maybe completed in 
order to inform instruction and intervention. It is our goal to provide the best instruction and 
materials to help your child succeed. 

We encourage you, as the parent or guardian, to ask your child to share his/her math work with 
you regularly. Be sure to encourage your child to do his/her best and let them know you believe 
in his or her ability to improve. If you have questions or would like more information, please 
contact your child’s teacher. 

 
 

Respectfully, 



Jackson-Madison County School System 
Response to Intervention (RTI) 

Tier II to Tier III 
Mathematics 
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Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
Three times a year, each student at your child’s school is given a universal screening assessment 
to determine his or her math abilities. Your child’s scores show that he/she continues to 
struggle with math. Along with the universal screening, your child’s progress has been 
monitored every two weeks or more. Although your child is receiving direct math instruction 
daily in Tier I (general classroom instruction), and an additional  minutes of small group 
interventions in Tier II, he/she has still not shown enough improvement. Your child will now be 
receiving an additional  minutes of Tier III math interventions each day. This will be a total 
of  additional minutes of math interventions each day. This Tier III instruction will be done 
in very small groups with trained personnel using research based materials. Your child’s 
progress will continue to be monitored. Additional assessments maybe completed in order to 
inform instruction and intervention. It is our goal to provide the best instruction and materials 
to help your child succeed. If you would like more information please contact your child’s 
teacher. 

We encourage you, as the parent or guardian, to ask your child to share his/her math work with 
you regularly. Be sure to encourage your child to do his/her best and let them know you believe 
in his or her ability to improve. If you have questions or would like more information, please 
contact your child’s teacher. 

 
 

Respectfully, 



Jackson-Madison County School System 
Response to Intervention (RTI) 

Returning to Tier II 
Mathematics 
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Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
Three times a year, each student at your child’s school is given a universal screening assessment 
to determine his or her math abilities. Your child’s scores show that he/she has made some 
improvement in math. Along with the universal screening, your child’s progress has been 
monitored every two weeks or more. Your child has been receiving direct math instruction daily 
in Tier I (general classroom instruction), and an additional  minutes of small group 
interventions in Tier III with trained personnel. The RTI program, along with your child’s effort, 
has helped to show improved math progress. At this time, your child will no longer need the 
additional Tier III intervention. In order to maintain your child’s progress, they will continue to 
receive an additional  minutes of Tier II small group interventions along with direct math 
instruction through his/her regular classroom. Your child’s progress will continue to be 
monitored. Additional assessments maybe completed in order to inform instruction and 
intervention. It is our goal to provide the best instruction and materials to help your child 
succeed. 

We encourage you, as the parent or guardian, to ask your child to share his/her math work with 
you regularly. Be sure to encourage your child to do his/her best and let them know you believe 
in his or her ability to improve. If you have questions or would like more information, please 
contact your child’s teacher. 

 
 

Respectfully, 
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Student:  Date:    

 

School:  Teacher:   
 
 
 
Dear Parent, 

 
A letter previously notified you that your student is receiving additional math interventions. 
During this intervention period, your child has been receiving small group, systematic 
intervention in math. Your child has had his/her progress monitored every other week using 
assessments that are specific to the intervention being used. Attached you will find a copy of 
your child’s progress monitoring. All progress monitoring is reported using a graph so that you 
can see the progress your child is making. 

Based on our progress measurements, we believe your child is: 
 
 Making good progress and we plan to discontinue the additional intervention. 

 Making good progress and we plan to decrease the amount of additional 
intervention time being provided. 

 Making some progress and we plan to continue the intervention at this time. 

 Making limited progress and we plan to consider changes in the intervention that 
we are providing. 

 Making insufficient progress and we plan to change the intervention plan at this 
time. Further assessment and/or a parent meeting may be necessary. 

 
 
As the school staff, we are pleased to have this opportunity to provide your child with this 
needed assistance. If you have additional questions or concerns, please contact your child’s 
teacher. 

 
 

Respectfully, 


